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A This pnblication contains ‘eacher developed

;- activities for teaching abont global issues in grades 5-8. The

%, . self-contained activities are organized into three major parts. Part.

., I, wclobal lwareness.' introduces: students to the concept of global

“ edncation. ‘Students: are made aware of the nature of the sorld and the

part , hey play in it as inhabitants of the planet. For examplé, the

activity. “Global. Connections.' ‘involves students in interacting with

“one another to discover how their class is connected to ‘the rest of

: the world. Using a bingo game: fornat. stndents 100k for classnates

- who £if appropriate 'squares on theis game -slieets. Each square:

2 ~repreaents a certain: kind of 'global :connection.® Through the

ﬁg-activities in‘part II, *Global’ Interdependence.' students learn that

'“,,they are.-connected to other people and countries in countless ways

¥" and that these 1links .exist across cultures: as weil as time: and )

distance. In the "Peannt Butter Crnnch' activity, students examine

the effects of the aronght of 1980 on the -annfacturing of peanut

hntter. Because of the drought and: the 1i£ting ;of the peanut import

‘quota, the United States began to import peanuta from China, India,

~and Argéntina. In other activities; students. examine the reiationship

“‘between the Onited ‘States and -o0il exporting nations, variatioms in

" the price of gasoline, and ‘multinational corporations. Part III

- contaims activities designed to. teach. cross cultural understandinge.

. Students analyze the news for violations of human rights and examine
' the McDonald:s fast -food Testaurant. chain as a worldwide phenomenon.
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.- I ve' often. thought there ought to be a manuaZ to hand to little .

, kzds teZng them what. kind of planet they're on, why they don't fall

off it, how mueh tm they "ve. probably: got -here, ‘how" to avoid poison
ivy, and so. on. r tried to wiite ong once, It was. called Meleome to
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- meally sze to tell them..about i8 cuZturaZ reZathty. I didn't ‘Tean

‘E.’arth- “~But *got—s‘tuek ont~explaining why-we don*t fatt off the planet.
Gravity is just a word. It doesn't eaplain anything. If I could get
past gravzty, I'd tell them how we véproduce, -how long we 've .beén . here,
apparently, and a. little bit about evolution. And one thing I wouZd

7 until I waa iR coZZege about all the other euZtures, and I should have

-learned that in firet grade: A: first grader should understand that hig
or ‘her culture isn't a mtwnaZ invention; that there ave thousands of*
other- cuZtures afzd they .all work pretz%\well that all.cultures function

on fatth rather ‘than truth; that there are Zots of , alternatwes to our

A - v ' - -
rmas N b i T s i o v B, o fin a0 h TS i 2 M s T on ks e e et g nie s

.oun society. CuZturaZ relativity ig defengible and attractive. It's

.algo .a source of hope. It means we dan 't have to continue this way 1,f

we. don't like it. . _ .
,- --Kurt Vonregut,. Jr..
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© BREFACE.
Preparing students to. live effectively and responsibly in their
h,communities, ‘their nation, and the world is a critically important ‘func-
tion of social education.\ This task becOmes moré difficult each year,
-as. new developments: in science and technology yield an ever-expanding
] profusion of data and problems at ‘the same time that new developments in
comminication and' transportation are causing the world to "shrink.”
Today s students will live most of their lives in the 2lst century,
. dn.an.increasingly‘interdependent-world. The very survival of "Spaceship

iﬁarth,“'and‘certainly‘the~quality‘of-life experienced ‘by its inhabit.nts,

T ‘"ﬁifr—dupend~on—the extent_to_ghigh_gur_young peoplewdevelop‘the ability N
» to think, feel, and. act from a perspective—that~is~glob§l rather tha ——--~/1“.A§
! narrovly personal,_national, ‘or regional, Teachers can play an impor- .
tant role in instilling such a perspective by helping students develop
5 an appreciation for the global nature of, most. of the issues that affect
. -their' lives and an understanding of the interrelationships that bind. us
\inextricably to other nations, regions, and peoples.

Most educators agreée that children.should be introduced to global
perspectives as ‘early as posgible--certainly before the onset of puberty,
§Menvethnocentrism ahd stereotypical thinﬁiﬁg—fEﬁd‘tc‘increase_dramatg
‘ ically. In terms of attitudinal development, middle childhood--

. . approximately age 10--is probably the- optimal time for global learning.
2. ,to take place. Yet few commetcial classroom- materials .are specifically

.designed for teaching global perspectives to students in the middle

grades. A . .
This handbook "was, developed in tesponse to many requests from

intermediate-level .and middle-school teachers for ideas and strategies

that -could be appropriately and effectively uged with their students..

Both authors, Jacquelyn Johnson.and John Benegar, teach middle-school X WEE

.- ocial studies in the Denver area and have had a great 'deal of exper- - k

-
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{ence in writing and testing ¢lassroom activities. We hope -that teachers
. will £ind ‘this book to -be ‘a valugble addition to the existing repertoire

“of régdur¢g§ for téaéhing‘ about global issues in grades 5-8.

~ v
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N - Irving MOrrissett
Executive Director, Social Science
> ”\<Education'Consortium
2 : Director~ ERIC‘Clearinghqnse for Social
Studies/Social Science. Education”
~ \\
N ) _ \< .
R s Andrew F.. Smith
. - " Executive Directer, Global
* _Perspectives in Education
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Schoolchildren .are blessed with a curiosity about themselves and

the world. They are at -dn- age at which their sense of inquiry and dis-
covery of the world should be fostered and - encouraged. Awareness of .-
their immediate environment and increasing familiarity with .events around
the globe -can -be, Aintrodiced -and réinforced, for many students, at a very
early age.. One of the ways ‘this is traditibnally done in schools today
“is by starting with ‘the child 8 backgruund .and progressively expanding

the content to include the world. “Many: K~6 social studies prggrams in.

the: United States,present students with a sequence of "expanding environ-»

= N__,.-._—

ments. In order to. make sense of the world ond their place:- in it,
students in the primary gtades examine themselves, their families, and’ .
their/ggmmunities. As they progress, students go on to examine their '
state, their nation, and, finally, the world. : = -

As a result of~this emphasis, students ‘begin to acquire a sense of
the world and their place in it, This is ar important concept and goal

—~__of education, yet it is too often ignoredhin the curriculum or assumed
.go\l;\ part-of a student,"'s high school experience. A negative by-product
of ‘this attitude is‘that\global studies has usually found. a place in the
high school program, but has been neglected at lower levels. The low .

. status of global education in the elementary\or middle school classroom
has_ been compounded by recent préssure on educators to go "back to the
_basics"--which, misinterpreted*by many, further justifies the placement ‘
of global education at- the. upper end ‘of the social ‘studies cufriculum. #
A search of the Educational Resources Information Center (ERIC) data
base reveals that, with a few notable exceptions, little attention and
veffort in curriculam development have -been giv°n to programs in global
studies at lower .grade levels. , ) ]

When we consider some of the global events.of 1980-1981 that, stu- :c
dents viewed on television or tead about in newspapers and magazines,
the importance of iﬁtegtating global studies’ into the social studies
curticulum becomes urgent. Students must be helped to reghize ‘that the
hostage crisis in Itan, the Soviet invasion of Afghanistan, the boycott




' of the Moscow Olympics, the labor unrest in Poland \;he influx of Cuban

and Asian. refugees--all these events havemnad an impact on U.S. citi-
.7 )
zens.

T 3 Presenting concepts and information related to global issues at an
early age 1is important*in developing an understanding of and’ a tolerance-
for other cultures. Seeing .- other peoples commonalitigs can help break
. down, the. myths and stereotypes that form around groups ‘who are perceived

as,"strange" and encourage open attitudes toward new ideas. Students

: T can’ begin' to see that cultunal differences may be acceptable. In the

; i ‘ ~ contéxt of the accelerating "infgzmation*efplosion,“~§l9§§1*Pefspebtives )
éq»é*~*- can help students sift through :such complex igsues as conflict and racism
;f?‘ ., and begin to: segerate fact, frod fiction in order to formulate solutions
TN to age-old problems.' Students need to see the world as an integrated

-system and to realize that interdependence of countries and péoples

exists at many levels in the world today--a ‘theme that will be pursued

A throughout this teaching unit. .- )
" There are many reasons’ for introducing global studies in schools at

all age levels. The complex interdependent nature of our\world, the
. ,rapid rate, of . change, future "shock,". pdl‘tical and economi¢ crises--all
C ., require the development of relg\ant knowledge and skills if \&udents are
é%?/’ ‘ to develop fully into active, responsible and thoughtful adults. *Qoday 8
students will live most of their lives in the 21st century. Evén: more
: than today's adults, they will need practice\in handling, manipulating,
R and- decoding their environment.« One of the most successful approaches\.
' to.. reach g Students is through stddent-centered, concrete, hands-on
activities. When. students are involved with their own" learning .proces-
ses, they no't only gain- valuable -né nfo"matiqn and basic skills, they e
also participate in relationships viih\teachers and ,other students which
. help formulate and enhance. their self-cb uepts and their knowledge of
the nature of the world in which they live. : \ : 3
, The authors/feel that there is a legitimate and urgent need :6\‘\\
: N integrate\global studies into the intermediate-level gsocial studies cur-
L‘ riculum.” We hope that this resource book will help teachers achieve

that goal.
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‘ ] ) PART I: GLOBAL AWARENESS .

“':s’ < - - . R :
oA The activities in this section servedfs an introduction to the con=s .a

v cept of global education. The first step in this process is.to make .
\<\ students aware of the nature of the world and the part they play in~iti
as inhabitants of the planet. In order to acquire a sense of place, .

hey need to understand both their worth as individuals and the inter-

.5,‘

relatedness they share with other people. Given the speed of modern
comm ication and transportation systems, the connections between once~

parts of the globe are more apparent and relevan; to students

personal experiences and interactions. These activitles bring key glo-
)
bal concepts to the awareness ‘level where true understanding can begin’ .

_to_take‘place. = \




% . . &t .« 7 L. GLOBAL ‘CONNECTIONS

oo « -

DA e -
o A 0verview \ .
R In this activity, students interact with one. anofﬁer to discover

rld. Using a bingo-

how their els 288 is conneeted to the rest of the
ropriate squares on

‘ith ir game sheets. Each square represents a certainmkind of "global

Syt

cut tioﬁl"” .
é>Teachers should feel free to join the#r students in his actiVity."f
A 10 - ¢ . G “1‘
j;aén} ' :~ ; Objectiv=s: At the conclusion of this activity, students~will be
;‘ °3 . able to T , - A . )
7‘f:' ; — .~ ——explain how membeérs of their class are connected to other parts

o *of the world in a variety of ways, -
) --list some reasons why these connections exist, and

I

S S s-gpeculate about further "global counections.” &
,_"l“» o . /g . < s .

S LA Time Required: One or more class periods.

Py > -
. . -

S . . .
_Materials Needed: Handout la, "Globingo"; large map of the world. ~

Advance Preparation: Make copies of Handout la for all the stu-
--dents. . o ’ @ , U " .-

B v
.

__Procedure . .. .__. S - . .
N 1. - Distribute ccpies- of Handout la to all the students. *Explain

A;' - . - that the object of "Globingo" is to fill in as many squares as possible

»

with the names of classmates or other people who fit those squares. As

et ! ' goon as one row—-horizontal, vertical, or diagonal—-has been completely
fod filled in, the student has scored a "globingo." " (Note: . You may want to .'
. f award inexpensive prizesaor extra points to the first students who'" '
BN - score.) Point out that the code key on ‘the handout explains the letter-

coded spaces on the game sheet. Emphasize that the name of the relevant

v

N PR -5 .-
= wmu et s.zH I .«4.&41
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country,. ss well as the student’s-ﬁéne. should be recorded in each

>square. Explsin that each student may sign another clasemate's sheet
gg;x once, even if mor.e than one square could apply to that student.
(This rule encourages the maximun possible interaction among students.)
: 2. Allow 10-15 minutes for students to walk around the classroom
lookinﬁ for classmates who fit‘the Karious squares. It is important,
during this interaction period, that students actively ask questions of
one another rather than passively handing around the game sheets. In
other words, students should "dig" for the information they need. Stu-
dents should continue to try to fill up their game sheets even after
they have scored oné or more- "globingos." Try to keep the game going
until every student has scored. T
3. You might want to let the students continue to fill in their

8quares during recess or the lunch period, .in order to collect the maxi-

mum amount of information. Students might also enjoy involving thelr— -
families and other adults in this activity. In ghis case, you‘will need
to postpone the debriefing until a subsequent clags period.

4. Ask students vhat they learned about one another in the ‘proc-
ess of filling in their "globingo" squares. What was the most surpris-.
ing thing they learned about any of their classmates’ \

5. On a large map of the world, help students locate all the

nations identified in this activity. (This can be done by cutting apart

the squares on the game sheets and pinning them to the appropriate loca-

tions on a world map.) Are students surprised at all these "connections"

" their class has with the rest of the world? What would” the map look

like if game sheet&ffrqn another class were included? Would students

_discover ggre>connections? What- would be the results if the entire

school participated‘in this activity?

6. ° Probe students to explain the reasons for all the connections - ﬂ

they found in this activity.“ What caused these connections? In vhat
ways do we learn more about the rest of the world? Television? Travel?
Newspapers° Trading among nations’

7.  Ask students what they think the phrase "shrinking world"
means. . Do the processes 1isted previously contribute to a ﬂshrinking

worid"? In what ways? Probe students to speculate about future trends.

e .
B 14 e
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Do’ they think they will become more "connécted" to the rest of the world?
“In what ways? ‘

'Follow-Up Ideas , .

==To help students assess. global interdependence on a perso%al
level, ask them to think of other ways in which they and their families
-are connected to the rest of the world. Some students might enjoy

developing another game sheet for their class, using these new ideas.
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2. WHAT'S IN A NAME? -

Overview

In this wamm-up activity for glbbal studies, stuéedts research the - .
origins of their first names, using baby name books. Through this proc- ' Q
ess, they d111 discover that their classmates and families hdve roots ':i~1

P all over the world. Students wear name tags expiaining the meanings of :j

] their names and plot the origins of their names on a world map. Teach- i
ii_"' - ers should also participate in this activity. ‘ ' j
Obje;EYces: At the conclusion of this activity, students should be E
’ able to: . ‘
--identiﬁx_the_origins_oEmclassmatesi_firSL_names_on_a_mapiof_the____;__;;
world, . - . ' - {
--speculate about the influences of other cultures and parts of the -_1.2
world on the first names of their classmates, aadl . .L%
-—gpeculate abqﬁt the-'reasons why some first names are more common _»_:
than others. ot , . :
: * Time.Required: One or two class periods. . 'h§
. Materials Needed: - Several '"baby name'" books; construction paper, i
scissors, thumbtacks, straight pins; crayons’or markers; individual f;
world maps or one large classroom world map. ’ ~%
;Ff*” - —— Advance Preparation;- Purchasge_or..ask. other teachers anﬁ gtuqegt§> I

to bring in several "baby name" books for this activity. (The paper- o
bound books listed at ‘the end of this activity are available at many i

i man

supermarkets and bookstores.) Make or have students make name tags out
‘of construction paper. You may choose to have students illustrate <the

. . origins of their names on individual world maps, or you could create one

P R T R eI

large "name map" for the entire class. If students create their own . .
g v

maps, crayons or markers and one world map will be necded for each stu-
\

i‘)«




< dent.. If" you'choose the second. option, a large world map, construction™

.papen, scissors, and thumbtacks will be required.

-

Procedure.

i. Divide students into four or five groups. Allow each group

five minutes to brainstorm an ans%er to the question "What is the most

commonly ‘given first name in the world?" You may want to offer a prize

" to any -group that comes up with the right answer. (Although this is a
difficult question, students should erjoy the process.)

- 2. Tell satudents that the answer to-the question is Mohammed
(Muhammad).* Ask them to guess some reasons "why this particular fir:

e E T ZE

<¢/,

S¢
b
-
3
b

. e ar

name 1is- the most common in the world. Explain that this~name is-favored
by peodple who practice the religion -called Islam. These people are
called Moslems (Muslims). Ask whether the students can identify any

“parts—of—the- ld-where—this~religion_is-common_LNorth__frica much of

-3
PiYy

the Middle East, Turkey, Afghanistan, Pakistan, the Malay Peninsula, the
East Indies, parts :of India and China) Use a pointer to locate these
areas on a large map of the world.

3. Give each group a “baby n;me" book. Ask the students.to .find
their first names in the books and identify the countries or areas of
the world in which their names originated. Students will also enjoy -
learning about the meanings of their first names.

4, Distribute blank construction paper, scissors, and felt pens
or markers for students to use in making name tags.- “On one side of the
name tag, each student should print the origin and meaning of his or her

first name: On the reverse side, studénts should print their first"

names.
S. Collect all the name tags and display thé sides showing“the

origins and meanings of names. Post these {n the front of the room on

the chalkboard or bulletin board. Ask students to guess which name tag -

belongs to. each classmate, on the basis of the meanings of their names.

Do the meanings "fit" their classmates' personalities’ Once they have

* Lansky, Bruce, and Vicki Lansky, The Best Baby Name Book in the Whole
Wide World (Wgyzata, Minn.: Meadowbgook Press, 1979).
i X
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* .o
completed this guessing game, students can wear their n%me tags, display-
ing the sides showing the meanings and origins of their ﬁirst names.

"*=6. Distribute blank world maps to students and allow a few min~
ites for them; to walk around ‘the room, asking other classmates to locate.
thzworigins of their first names on their world maps. Ask students to:
post their name tags .on. the. appropriate countries or areas on.a large
‘world: map.

ok ther all the name tags have been posted on the map, ask stu=
dents,if they see any ommonalities or patterns among . their names. Are
-gome -areas. of ‘the world more heavily represented than others’ Does the
.map- reveal anything elsge. about the class’

‘8. Pose the following question to the\class. Hoy do our first

names illustrate the influencés of other cultures on our lives?

Fol 1oy_llp_Ideas | ’

w3,

: *“‘““selves; ‘dn-the basis- of the meanings of their—given names. -

- Vi
Y ATt e

Ca e oA I
O T

5. 3»:,: 4225

b d T

--Students might enjoy finding out about the first~nambs of other
people in their families and posting this information on thé map.

--Ask students to consider what they might have been named if they
had :been born in another culture. Divide the class into several groups
ani,assign a world area to each group. Have the groups research the
most ‘common- names in the- area of the world they have been‘assigned.

~ =-Brainstorm_a list oftwords commonly used in this country which
Divide the
list amohg the students \and let them use dictionaries to identify the

Add these cards

students think originated in ‘other countries andtcultures.

origin of each word, ptinting the information on cards.
to the world map. . B .
--Ask the students to w(!!h true or fictional stories about them-

k2

O-. ey s i e st s e

o

[ B T O

~ 3

Suggested Resources
Lgnsky, Bruce, and “Vicki Lansky.
wide World. Wayzata, Minn,:

The ‘Best Baby Name' Book in the Whole
Meadowbrook Press, 1979 (83.45).

Nurnberg, Maxwell, and Morris Rosenblum. What to Name Your Baby: The
New York. Collier Books, n.d, (§2. 50)
New York: Bantam Books, 1980 ($2.25).

Meaningfand Story of Names.
Rule, Lareina.

Name . Your Bsby.

<
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Overvieu:
fhe United States. 18 a s a nation of immigrants.‘ We have. brought much
cultural baggage ftom othi%\lands in the form of languages, religions,,
values, foods, clothing, ‘music; etc, In fact much °fr!§35\3e consider
to be news, ‘"modern," .or distinctly "American" has: 1t§ roots else here..
In this activity, atudentsswill learn that many products and .procs=
‘-;L’\ esseés: which are commonly -used today in ‘the United States actually origi-
jnated,ig‘othergpartsvof.the qorld, This awareness is. useful in begin-

ning to;underatandrthelconnectiona that Anericans have: had, over time,

Wwith the Fest of the world.

Objectives: At the conclusion of thia\actlvit;i‘students will be

o P

able to
—-explaiwéthe concept of global interdependence,

§ - --recognize examples of cultural diffusion,
. —-understand that various cultures have. traded and borrowed ideas
‘\

and material objects throughout history,
--locate parts of the world on a map to show where certain products

sk « -

and ideas originated, and»

* W;:ynderstand how cultures influence one/another in a global society.
P A

4“37‘ o }' . .
AN Time Required: One or more class periods. .

L . ’
T T vs,_ Materials Needed:— Handoutw3a,-”The All—American Kid; Version 1%;

Ay

Handout 3h "The All-American. Kid, Vcrsion yALR Handout 3c, "Sources of’

) Ideﬂ@/and Products large map of the world or small individual world -
% /s “

o [

\ CL A
\ : EENER

Advance Preparation. Hake copies of Handouts 3a, 3b, and 3c for
all the students' duplicate ‘small world maps, if necesaa:ya_____————~——~
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"~ <~ (If you are using ‘a 1arge classroom map of the world, mark these places- o
;uitﬁ>humber cards or--push. pins.) ST ' B

- 4:’ pheck\students' individual maps for accuracy and~help ‘correct ‘é

.~ - them, if necessary. ' .
é - 5., ‘Ask students to speculate: -about how ideas and inventions pass ‘ E
from one culture to another. How does it happen‘today’ How might it . *g

have. happened hundreds orlthousands of years ago? Q\N\\““\t\\\\\‘ o

a7 e W

N
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Procedure . ]

1: Distribute: copies of Handoat 3a to .all the students. Allow a
few mihutes for . them to read it silently, or :read it aloud with them. A N
Ask Hhether this handout d%scribes the morning routine of a typical ’ '“":Q
‘American :school child. .

*2: Distribute copies of Handout ‘3b, which describes the origins . i
of many of the products and processes used by a typical American child

getting ready for school, and Handout 3c, Read aloud Handout 3b, allow-

Y

- ‘.—.-._ ——

ing time ‘for students: te fill/in the blanks on Handout 3c.. <,
’ 3} If,students are vorking with small individual world maps, ask
‘tham to write ‘the number of ‘each- object on Handout 3c on the area -of the
:map;which represents the part of the world that it originally came from. n _~z

P . R S

_ Follow-Up Ideas ‘ . ' . 5
--Ask each student to find five examples of objects he or she uses o .

in daily life which originated in another country or culture. These

‘examples can be added to the lists and maps. .
. 'qg . ‘ - L. N ,

F i
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& | 4. WHERE IN.THE WORLD DO YOU WANT TO GO? B
Overview I R A R g'n:

. In thi\:ctivity, students use their own real and imagined travel ’"’iﬁ

experiences map the. geography of the Untted States and the world.

». \

b;]ectives. - At ‘the- conclusion of this activity, students wi11 be i

7

able to . . ’ . ) T ‘r
) =-share their- real aad- imagined- travel experiences with the rest of

o

A\ d

&the Class, » C 0 ‘ . ! . i’

-

Vn-use an atlas. to. find approximate locations, and N i
-<label, & map of the United States- with names of places where stu-
Y - . '\

dents have lived or would like to visit. Coe ;

e

. Time Required: One or more class periods: o . .

Materials Needed° Handout 4a, "Map of Continental United States"'

¥ vl )
several different-colored markera or crayons for each stud\ent, world and N
U.,S. atlases. ‘ ! . : : S |
- p_Advance.Preparation: Make .copies' of Handout 4a for all the stu- i
. ‘ t det‘lts- . T ., ‘
. [ h - - .
. \\ - B . '
N . - .
LN ‘Procedure , T S ¢
NG 2rocecure . :
’ ‘\’ 1. Distribute copies of Handout 4a to all the-stude~\ts. -Ask them, .k

tQ think aoout a11 the places they have lived or would ‘1ike to visit

(for xample, during a’ summer vacation or on a school trip). ‘ ' M

they now 1ive .and, print the name of the place next to the star. ‘
3. Neic’t, _k rhem to use dots. to. indicate all the other p1aces e

/"<u‘”r




4. Explhin that any.-student who has visited or would like to visit i

‘a- place outside. the: United :States -ghould: draw ‘an arrow ncar the edge of
the: map--pointing in the direction of that location and print the name(s) ' .

P R N L

of ‘the countty or countries ‘next to- the arrow. . ’ c
5. Ask students to- draw colored lines 1inking the place where . .

they now live: with all the. other places they have lived or would like to

‘visit, using the: color code below (or another code of your choice) to

CpaNn e ‘»‘.\.-:\.
i

IR

show the best methods of travel between the different places: o i

] e . N
"

Blue~~car-

n
°

'lBlack--airplane - -
‘Red==bus: C . : ‘ ,
Qreen-bhoat‘ ' _: )
Yelloé--hicicie ’ . .
'Brownaétrain? ~ ' .- _ .
Orange--other method:of travel . ‘
6. When the students have finished marking their maps, post them o :_'Q

around the classroom. Allow-some time for members of the class to share T

and compare their real and imaginary travel éxperiences.
Follow-Up Ideas I ‘ R : ‘ S
--Ask students to color their maps, using different colors for ol

- P

.adjoining states, and -add the names of important or famuus citiesﬁin the
‘United -States. Ask which. states are- missing from this map of the conti~
nental United States. Why? How many states are there in the United

7"States9 . . . . ‘. -
4( \\ e o
--Use the maps to. help students. learn directions.v k what- borders <

the United States on each .of its four sides (north, oouth, east, and
uest) In Lhich direction: would oné. travel from the United Steter to ’ 3
5 get to various other :countries: of ‘the world? Use a globe or world map ;

RS W 3

§i~ A_to_shoﬁ‘the pdsition»o£~the_United States on theé earth. In what direc-
tion is the United States from: ‘other. famous landmar s--for*example,ﬁthe

:hprth ‘Pole, the equator, the prime meridian, and the Pacific Ocean?
--As an independent project, agk ‘the students to Ainvestigate how

‘they uould ﬂctually travel to .the places they would like to visit.~

~ P » - -
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wouyg they need. passports? ‘Visas? How ‘would' they. get them? (You will
need to: have some discussion of what passports and visas are and why
these documents are. necessary for travel in sgme foreign. countries. )
Hill they ‘need special shots? How much will it cost_to travel (by vari-
-oug- methods, if more than- .one option ‘is available) to: the country or
area that each student would like: to visit? Where willlthey go and what
will they do once they have reached their destinations? Ask each stu-

dent to. keep a diary ‘or log. of his or her make-be{ieve trip.

==As a: clasq projectuﬂarrange t take a field trip to a local travel

o :
%#ﬁ%$*<w»«~~m agency.aﬁPick aidestination in. adv nce;. and ask a travel agent to_act -as”

a. resource person ‘to:. help. plan a simulated class trip. (Note: TIf it is
not feasible for the -entire class to visit a travel agency, you may want
to haye- the students elect a small group to do the field research and

report back to the class. Or a traval agent may be willing to visit the

class, bringing appropriate maps and schcdules.)

f.v
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5. AS THE WORLD s\;uamxs ¢

COverview . - S : "
Nerview . . -

. Change is a constant fact of 11fe° owever. the rate at which
" things change has acceletated, ‘especially \d‘uring this ‘century. One kind -~ :
~ of change that haz: profoundly af ected’ thgzs lives of everyone on earth is R
‘the ‘increase in the speed at whic vpgople’-cap;ge'tlfromn one. place to

another. : _— . ' .

' In this activity, students explore the waya in which changes in. the
cechnology of transportation have affected the world and’ people 8 ;:;-

A

ceptions of 1t. ) . , »

> Objeatives: At the conclusion of this activity, students will be M

" abie to \

—-describe how transpo::tation systema have changed over time,

--compare speeds and distances of traveli
~--explore how transportation and travel can affect people's percep-
- tiong of the worlZ, ) ) ’
-~understand why advances in transportation technolagy have caused s
an increase in global interdependence, and )
-~-gpeculate about possible future changes in tranaportation systems ° “\
and how those changes might:affect the people of the world. )
0.

>

—— r————

__Time Required: One or more cliss periods. ' .

Materials Needed: Handout 5a, "Our Shrinking World"; paper and
~ pencils, crayons, or markers. s - S

| ' d g
% e _n :

This activity is bhased 1n part on information published in World \
. Facts and Trends, by John McHale (New York: Hacmillan, 1972). \

N
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Advance Ptepatation Hake“gqp}es of all the stu-

dents. o »

PtOcedure
1. Distttbute copies of Handout Sa. Explain that as trangporta- R

~!§on systems have improved over time, both. the .speed at which- ‘people can
move over the. earth and the distauces they can easily cover have
. increased. dtamatically. The handout shows this development from the

16th century to-the. 1980s~ o g e -
T 2. Ask students to- speculate -about. or brainstorm 4 list of new

developments in transportat‘on systems which- might take place in the
L let centugy (for example, space -ships for extraterrestrial travel{
_ 3. Ask students-, to 1ist some .of the changes that advances in
- ttansportation have brought about in the world. How have people 8 views
.of .the, world been changed by the development of fascer -means of trans-
portation? What is meant by the term-"shrink&ng world" or "global vil-

lage"? Do we know more about our planet and the people on it than people ;"‘
\ . ’ '.i

- knew in the past°
4. -rAsk students to draw picturés of vhat travel in the future . ol

.

;h . might be like and how the vehicles ve use will "Look. \\ o o (O
i i . ‘ | <

7. e

- P .
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Follow-Up Activities -
--Agk students to’ 1nvest1gate the changes over time in methods of ,

communication (for example, from cave drawings to satellite transmis-

sion) How has the speed of communication changed’ i B
~ ~-Have students do research on inventions or developments that have S ;
had a direct and dramatic impact on people's lives--for example, tele- -
: .;I;ISET"E_Btb-‘telephqnes. and computers. .

" a=Agk students to bring 'in examples- of other -items that they ‘use or :2
sééiagpundwthem Uhich might illustrate ghanges i’ technology or_gays . :
that we are becoming more connected to the rest of the world.

--Help students ‘make a;visual time line or chart showing changes : . v
: over time in the various means of transportation. ' ‘ S -

- . .
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” PART II:

LY

One- of ‘the most important concepts related to global ‘education is
that of interdependence'
and countries in countless ways and that ‘these links. exist across- cul=
tures as- well— as time and. distance. We live in a world in w‘uch the:
: actions of ‘one country may have effects well beyond its own borders.
>.Students vrobably rexaware of the global energy crisig ;Rd the depend-
ence of the United States on the Middle East for much of its oil supply.

. The activities in this section areudesigned to help studénts -understand

the widespread nature of interdependence in our world ind the numerous

ties our country has with che rest of the world.

4
LY

\h

GLOBAL INTERDEPENDENCE

"the facts that ue are connected to other people
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, 6. WHO'S GOT THE BATTERTES?

7 What 1is "interdependence," and what does it .have to do with the

global energz situation? In this activity students discover that inter-
) dependence is. the process they need to- follow in order to put together a
’ working system--in this case, a flashlight. Bychomparing a flashlight

to the world and ‘the batteries to global energy resources, students will

Lo ot LLEY TS

. realize that. interdependence means mutual dependence, and that the

-

_actions of - one student or nation affect everyone else. ¢

1
Lt

;
H s ¥

'vOBBectivégz At the coficlusion of this activity, students will be
§

L
RN o
52 g AN DM s 1y D

[

p‘able to, ' , .

1“ & s

--explain the meanings of interdependence,‘independence, and depend-

5.

e .
¥

5 4 r“

-

encey and relate these terms to the global energy situation,. ..
.1.L-identify ways of. behaving which promote interdependence and those

v
v

,that ‘hinder. the process of interdependence, and
--compare their. own actions with the actions of nations, specifs

N -~ .
o2 " L -
I L I N R

ically those actions related to decisions about energy resources.

7 N »
Y

Time Required: One or two class periods. .

P

Materials Needed: Five identical flashlights, five paper baés. i

o

Advance Preparation. Disassemble .the flashlights,. placing all the .

batteries in one paper bag, all the cases in another bag, all the bulbs
in still_another bag, .and so on. When, you are finished, you_ahould have
five bags, eath containing five identical parts. ) . _'é

] * . .
¢ - 'zq,’

This activity, developed for ‘an NSTA curriculum project funded by R
the U.S. Department of Energy, was adapted from "Let There Be Light," a R
activity written by ‘Robert E. Freeman and Andrea B. Karls which was y
publighed in Intercom 79. Used with the permission of the National -
-Science Tbachers Association and Global Perspectives in Education. . -

‘ . . . . . B

L I CK
R e A

T

§




S

Procedure
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1. ‘Divide students into five groups and give a bag of identical

"ftaéﬁiigh; parts to each group. Tell each group of students to look at

the contents of their bag, making sure that the other groups do not see
what is in it. - (Note: Such an instruction may be interpreted by stu-
.dents. in a variety of ways, ranging from crea}ing boundaries with desks
and chdirs, huddling together in groups, and spreading out to the far =
corners ‘of the classroom to asking permission to actually leave the -

room.) o 7 \
2. 'Tell students that their task is to put together *'a.system

that works." Explain that each group should work as a tea@e mafdag .

,gtouﬁ decisions about whether and how its members want to communicate or

interact with other groups. The time needed to complete.this activity

varies, depending on how long it takes for just one student to realize

that the "system" is a flashlight. At this -point students will probably

begin to scurry about the room, bargaining and trading resources. Some

.aay even steal. (Note: Membe:s of tﬁe “"battery" group may not realize

that in order to make sthe system work, they need to trade their resour-
ces ia pairs. Trading only one battery to each group won't ‘create five
working flashlights If the battery group chooses to trade only one
battery, the possibilities for debriefing and comparing this activity to
the current global energy situation.are broadened.)

3. Once the ilashlightS'have been assembled, ask students to-re-
flect on the process involved in this activity:

~--When did you first realize you needed help--other resources to
put together the flashlight? )

-~-How did you obtain this help’ Did anyone in your group become a
spy?. How did you organize your task’

--Did any of the groups wait to be approached for ‘their resources?

--Did any group withhold its resources? Were groups reluctant to
trade? Did they try to hide their resources? -

--Did anyone become a "fast-talking diplomat"’ Did anyone appear
desperate for a bargain? N

--Did the members of any group feel they were taken advantage of?

. ==How did you bargain for the resources you needed? Which groups

drove the hardest bargains?

*

,,;
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\bid .any. group feel ‘that its resource was more valuable than

1 Tthose of ‘the: other groups’ “Why?
\ _‘-~Did every group cooperate to, put together therflashlight? Did

any group steal resources’

--Did any group feel cheated’ Why’

--Could the flashlight have been put together any other way--other
‘than by trading resources?

--What. would. have happened if one group had refused to bargain?
How would ‘the other. groups have been affected?

--What do you think. the batteries represent’ Who has the "bat=-

€

.teries" in: the world today’ :
ij--what,do;youhthinkﬁthe*flashl;ght represents?
-ﬁﬁlch,groqp~was.the first to put together a complete flashlight?
4.1 Ask students to further reflect on the process involved in
activity: ’ .
--Define "interdependence" on the basis of this flashlight activity.
--Explain how interdependence is different from independence. How
is it different from dependence?
° --How could *this activity have been structured to teach independ-
ence? To teach dependence? , -
--How does this activity represent the current global energy
_situation?
--whioh term--interdependence, independence, or dependence--best
describes the current global energy_situétion? Give reasons for

your answer.

Follow-Up Ideas '
--Ask students to make up another game that illustrates how inter-

dependence operates in the world.
--Share the flashlight game with other classes in your school or

vith teacher and parent groups.
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IR : 7. THE PEANUT BUTTER CRUNCH

v

Overview .

\:Oneggood way of introducing a global perspective to students is
thréugh a f?vorite food.. In this activity{aétudents examine the effects
*of tpe drought of 1980 on the manufecture of peanut butter. This "all-

American favorite" is now, in fact, global. Because>of the drought in
peanut-growing states, the resulting drop in peanut production, and the
. lifting of the peanut import quotg, the United States began to import
peanuts from China, India, and Argéntina. Students examine the effects
- \SF\the<U S. peanut shortage on the peanut-butter sandwiches in their
lunehboxes.

.Objectives: At the conclusion of this activity, students will be
able ‘to ‘ ‘
--explain how events in the United States can affect other natioms,
- xplain how we depend on other narions as consumers,

--explain "interdependence,"” using peanut butter as an example, and
--locate selected nations on a world map.

4
Time Required: One or more class periods. —_ “~

i
4

Matpriafs Neede&. Handout'7a, “Peanutty States of America"; Hand-
out 7b, tﬁhey Say. 'Nuts' to Peanut Butter Crunch'; Handout 7c, "Peanut
Production in\Selected Nations,‘1980—1981" Handout 7d, "Where in the

iﬂbrld Ar‘ the Peanuts?"; Handout 7e, "Herbie the Health Nut's Healthy

Recipes _u.s. gand world atlases and "P" vyolumes of encyclopedias; over-

head projector {(optional).

Advance Preparation: Make copie§ of Hapdouts 7a, 7b, 7¢, 7d, and
7e for al& the Atudents. (Instead. of duplicating Handouts 7b and 7c you
may want to make| transparencies and display them to the whole class with

an overhead projectot.)
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Procedure .
: Inttoduce the: activity by asking—how_many“students,in the

- =T 1.,&
. c1§§§ likeepeanut butter sandwiches.  Peanut™ butté1 cookies? Peanut T i
‘candy? Juet plain peanuts? ) : . & "Sé
. 2; Divide the class intc small groups -of four or five students. ) LiVﬁ
’Give -each 'group a U.S. atlas. a ‘world atlas, and a "P s volume of an '37;§

encyclopedia. Give each. student -a copy of. Handout 7a, Ask students 1if s
they know- where peanuts' are grown. in the United Sbates. Tell them to e
use_ their encyclopedias - and U.,S.. atlases to find out which states are ’ ﬁg
7peanut-growing states, and. to label and color those states on the hand- -

-- -out -map. ~(Note: -Students should identify Alabama. Florida, Georgia. .
“Mississippi. New Mexico, .North Carolina. Oklahoma, South Carolina, ' - : y

Texas. and Virginia ) \
3. Ask students to speculate- about what factors might affect the : %?
g

‘success or failure of a peanut crop. (Such factors include weather, | -

s
e Meaivaa v g

plant diseases,tinsects. labor supply, and availability of funds to
purchase seed and equipment. Rural children will certainly offer more

ez o e 1

sophisticated answers than urban children, who may need a bit of
-coaching in this part of the activity ) Explain that the peanut-growing - ‘1'
geason in 1980 was very badly affected by a drought (a long period of e E
‘inadequate rainfall), which ruined much of the crop. 5

« 4. Distribute copies of_Handout 7b and allow time for students to o
read it. (Note: Depending on the reading,ability'of students in your

class, you may want to read this article aloud.) Ask what choices a nE

peanut butter consumer would haye_ig_fb}ﬁ_ﬁiﬁﬂéﬁlggs_—lan~morewfor—pea=-—-;«.,_fé
* ;
_ﬂ»mwﬂ_nut—bu%ter:’ﬂﬂﬂT“IEEE—peanut_butter. stop buying peanut butter.) ' ,f;;
5. Dist;ibute copies of Handout 7c¢ (or display the transparency) LT

and Handout 7d. Explain that the United States is not the only country
in which peanuts are-grown.. Ask students to look at Handout 7c (or at
the transparency), vﬁicn contains a list of peanut-growing countries,

and to use their world atlases to identify those countries on the world - o

map handout. Allow time for students to color in those countries on
¢ 7
i~

theif maps. &
6. Ask what the United States might do if its own peanut crop 1is
not large  enough to satisfy the U.S. demand for peanut products. (Stu- « w,i

. : 28 5
. . .-' v
’ ’ 3
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dents should get the“idea that the United States could buy peanuts from
cothet,countries.) Frgm the information in. Bandout 7c, which countries

H~”m{A‘ Hould appear to be the best souxces of “imported peanuts? (It should. be
B obvious that ‘China and India, both of which prodice more peanuts~than

. the United States, .seem. to be the most likely sources.) Explain that

: . the United States actually did buy peanuts from several ofbthese coun-
' tries during the months following ‘the 1980 peanut crop failure, and that

. the“peanut-putte;~sandwiches*in their lunchboxes may be made of peanuts

: ' : AN
€% '

;
: .

that weré grown in China or India.
Follow-Up Ideas . . ;
--Ask each student: to compile a list, during the coming -week, of S

RC products they- used (or consumed) that were made or grown in other coun- .
,tries. Explain that this information is of ten probided on labels and
packages. You might‘offer a prize for the longest 1ist of products and

° : R

‘countries. . .

- - ==Students might enjoy making their own peanut butter. Handout Te u:%

HD contains a recipe, along with several other recipes from the National o é
@ " Peanut Council -(1000 16th St., N.W., Washington, DC 20036). Students - et
= might want to try some of thegse recipes and share the results with the” - ;:f
[ class. d ’ ) - i ] ﬂé
. ] E— ’ ——
. ——— . ’ 3
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A I —— ;F"; wen -85 =~ROLL-GUT” THE "BARRELS

During the first part of this activity. students ‘'will identify the
nations from. -which. the United States\imports oils The relationship

N > PROSICE I

K

placing pins and - stringuon~a 1arge World map. This exercise will heélp

PR

students realize how events. in other parts. of the world can affect the.
. ) . United States. ~ ;\ oo " B : :

During the. second part of -the: activity, students will get -a feeling
for the relative quantities~of domestic and- imported oil ‘by- filling a
“1;'_ large fishbowl with twor different kinds of beans, using one bean to

L4

N s o A g Py TR B e g
’ . v Lo
P

i he1p ‘students visualize global interdependence. By comparing the quan—
freo- T tities of domestic and imported oil, students will understand that the
= , ‘_United4States imports almost one-half of the oil it needs._

v

b

i ; b]ectives. At the conclusion of this activity, students will be
-
,“‘w_—-—~—-1ocate the—nationsptrom which the United States imports oil ou a

world map, o .
~-explain that the United States depends on many other nations for

.__,_..—..,..——,-——-—""‘

3

" ‘the oil ‘we need, . ‘ .
--distinguish between imported and domestic oi1.
_ ——compare the quantities of imported and domestic o1l used in the - -

United States,
-i11ustrate the quantities of imported and domestic oil, using

1

~beans to represent barrels of oil, and ‘ -
--explain that the United States imports almost one-half the oil it

¥
)

needs.

>

*Time;ﬁequfred: Two or more class periods. , A

Ay ' [

A E Lo
B o i

between the. U, S A, and oil-exporting countries will be: illustrated by :.

representfl 000. barrels .of ‘oil per day. This part of the activity will -

able to - . ‘ ' ]
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Haterials Needed: For part l "ambassador cards" (from Handout 8a),

large world“mapv thumbtacks ‘or- pushpins, scissors, colored yarn or
string, unrld almanacs or atlases, coffee can or other container' for
part 2--Handout 8b, "Sources of Petroleum Imports'r large (2-gallon or
1arger) glass fishbowl or punch bovl, three 3-1b. ‘bags of dried white or

**'pinto ‘beansy; three 3-lb. bags of dried red or kidney beans, two large

3P9ﬁ§f°§ other:containers,capable of ‘holding three pounds of beans, two

-

.styrofoam: .or' papér cups, plastic nrap, world almanacs or atlases.

!

Advance Preparation' For part l--cut apart "ambagsador cards" on

Handout 8a' for ‘part 2--purchase ‘the. dried 'beans .and assemble the neces-
sany<‘containers described in the, “Materials Needed" section.

7z
R

p Procedure for Part 1

T, Ask students whether they think that oil is an {mportant com-’
modity. Why do we need oil? What are its most important; uses’ (Accept
all answers, but make sure that students ment:ion heat and transportation )

<2, Point? out that the United States uses much more oil than it

¢an. produce. . How do:3e;§g§_£hg_re§t_9§_theﬂgil;that_ve_need?e-Make ~sure-—

cramnons i

— M .
that students understand the term and concept - "import"-~to -buy from

‘other countries. -t -

3.~ -Explain that the balance of the activity will be de»oted to .
making an ofl. import map. Ask each student to draw. an "ambassador card"
from a coffeeican or other container -and print his or her name on the
_card.. (Each card represents. a country.- -or group of countries from which
the United States*imports oil. ) Each .student 3hould locate his or her
country -on. the large: world map (using an atlas or almanac 1f assistance
is needed), determinie. what length .of yarn or string 1s needed to link
that -countty ‘with the Uhited States on the map, cut off the necessary
length of yara or string, .and affix the two ends of the-yarn or string
to the uorld _map with: thumbtacks :or pushpins. Allow about 20 minates
;for the students. to. perform these tasks, providing assistance if neces-

--gary. Tell ‘them to.save their "ambassador cards" for the next part of

»

I
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) ﬁ;f‘“hf er students ‘have. complcted~the map; ask ‘them to return'to Co

their seats/and take a good logk at it.. What part'of'the'world ‘has the

‘most: connections with the United States? (You niay need to ihtroduce‘the

o termv "uiddle ‘Eagt."). Ask. whether - students think that the Middle ‘Bast ‘is
-importantfto us. Why? Do students -know anything, about‘what is goiﬁi’on

.4n: the yiddle East? (There are: sure to be .some- impogtant conflidts

‘or- negotiations occurring .at the- moment ) Why might the United States be

.,concerned -about current happenings in the -Middle East? -(Accept all answers )
) /

\/“ - "".. .
lFollow-gp,Ideas Eor Part 1. ) ok

L3y

/ --Ask .each: "ambassador" ‘to look for a newspaper or magazine article
bthat tells something about his or her -country: :and. .use it ns theebasis
for a: brief -oral report to the. class. (Note: :Since some- students )

i /countries or regions are much more wide publicized than others, allow
jat least a week for everyone to find an article. Some students may - -need
to ‘useé encyclopedias or other library resources.) R

--Agk each "ambassador" to find or draw a picture representing his

; or .her country or region, and’ use these to make a collage cr bulletin-

- board display. L B

.

‘ ProcEdures for Part 2 ‘ - ‘ _ ‘

' l. 'Remind the students that not all of the oil used by people fn
the United States 1is imported from other countties' he United States -
doessiproduce m.ch of its own oil. Explain that the oil produced by a

‘country for its own needs is called "domestic" oil. : "

. 2. Vrite .the.,followingj information on the chalkboard:- ;f .)ié

4domestic oil = 8,500 thousands of barrels per day B i
(8% million barrels) - Lo

imported oil = 6,643 thousands of barrels per day .
(more. than 6)-million barrels)

total oil = 15 143 th6usands of barrels. per day o7
ro . (more than 15 million barrels) .

Explain that these numbers .show how much oil the United States uses.

’

i

‘ every day and how much::of it comes from each source. (Help the students’
: read and understand: the numbers, if,necessary.)
. .
|

i

|
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3. Arrange ‘the beans .and. fishbowl or punch bowl on -a table in the

< e m”wm—-—u" v R s

si R could -be useg to show how much oil per day ‘the United States gets" from
. ) l-each source. (Students probably will. realize that the two, kauds -of
o “beansicouid represent the ‘two. kinds of sources, but they may need some’
help deciding. that_ -each: bean will need o, répregent a large number of
:'fg, ‘barrels.. In this activity, each bean must represent 1, 000 barrels D)
. :Let students decide which. kind‘of bean should represent which oil source.
- 4, Let 8 assume that domestic -0il will be represented by white or
. pinto beans. Appoint one student to count out 100 white beans and put
'tham in a. styrofomm or paper cup. Mark the cup to. indicate the "fill"
‘ level of 100 beans. (Note.l This activity is much’ casier if the empty
- portionuof<¢he cup is actually trimmed away.) Appoint another gtudent

to- perform ‘the:same task with the red beans.

PR Remind the -class that each bean stands for 1,000 barrels of

. oil, and. that there are 100 white beans in the cup. How many cups of
- 100, white beans will be- needed to represent U.S..daily consumption of

domestic 011?" (Depending on students' level of arithmetic reasoning,'
;,you may'need to e ylain that the cup will need to be filled 85 times.)
Let' .students take\turns £111ing the cup up to the mark with white beans
-and pouring thenm into the bowl. The rest of the class should count out
loud ‘udtil 85 cups of white beans (100 beans-per cup) have been poured
into the bowr' When appro;imately 8,500 white beans have been poured
into the bowl,, level them off “and ccver them carefully with ‘plastic

vrap: . \\B
. 6., Distribute copies of Hand
cedure will be.followed with the red b‘ans, representing imported “oil.
Each "smbassador" will ‘measure: enough be 8 f’i his or her country or
as a guide to how many

t 8b. Explain that the same pro=-

region, using the information on the hando
cupfuls will be needede (Students whose countries or regions fall into
the "Others”.cgteéories will need to gét ‘togeth {ain groups and share
this tdsk.) For example, the "ambassador" for Indqnesia willineed to
- £111 ‘his :or her cup to the correct level approximatQ}y three-and-a-half
tines, while -the Saudi Arabian’"ambassador" will need about twelve-and-

Ao s

_.-a~half -cupfuls.. Continue this process until all .the co ntrﬁes or
. *A(, o3t

front of :the: classroom. Ask if anyone has an. idea about how the beans ;




:tegions hat -supply. oil.to the United States have .added their red beans. :
to the bowl. (You should end up with slightly more. than 66 cups, each : ‘iﬁ

rcontainihg approximatelinOO red beans.) . ©a, . a

‘i:: ‘ . T: | Ask students how much: of the oil we use is 1mported. (In e -

%' (I 1981, the amount was slightly less than half, or 45 percent.) Of the )

: ;P 'importer oil, which countrdes supply the most? Which "ambassadors put

:the most red beans in ,the bowl?

?5;~«5~ T _»“;81 Vrite the following equations, on the chalkboard: i 7
3 \ g ’ 1" barrel. = 42 gallons . g
I3 R o N :
i — | 4 quarts = 1 gallon . , ;
f Lo . . ": ,‘10‘ cups = 1 quart ! , ‘ E
iﬁ‘~_ © . Ask students to figure out hov many cups of oil are in a barrel .(672). ¢ . = o

Ask them to’ guess how many gggg of oil the average person in the United
R b States; used 255.__2 in 1980 for heating. transportation, and other pur-
0 . poses. .Record a11 guoases on the chalkboard and see who came closest to
i the right answer (112 cupa, or 7 gallens). 1Ie that number hard to

EVbelieve? ' . ;
Besoqrce note: Up-tozdate information about U.S. oil consumption, o :Vk

'donesric oii production, and petroleum:imports is available in Monthlz v

Ener&i'kevieé; issued by-the Energy Information Administration Clearing- 2,
house, U.S. Department(of Energy, 1000 Independence Ave., S.W., Washing- - %
ton, DG 20585, : : ' oo
; . ‘ - ;
& -
=~ - B B
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e e - 9. HOW FAR CAN YOU GO ON A GALLON?

. .
R
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Overvlew ’ .
:"'-M‘: In the first psrt of this activity, students examine variations in.
‘, ¥ ) - ’ 'tbe price of gasoline around the world by working with automobile data
i cards. 'l'hey use the resulting information to speculate about driving '

habits, gasoline. consumption, snd energy conservation as’a global trend.
The second part .of this activity involves. students in_exploring alterna-

—-_...mmp\_;

) _ tives to automobile trsnsportsgon by 1nvestigat1ng ‘the costs of bus and
W - subway. f\res around the world:

. . " e,
SN - N [ Sy Mads W . ; '/vh“—" v 4
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- ﬂbjectives: At the vconclusiog of tlxe activity, stuoents will be e
able to ]
--compare ga;oline priceg among different nations, - . p
~--uge -statistical data to make calculations ﬁnd comparisons, , ;\
--make hypotheses about driving habits throughout the world, i
--make nypotheses about 'the effects of increasing gasollne prices o L

. . >

on .people s 1lives, . . ST ]

--explsin thst such resources as gss and oil are not evenly distrib-,
N\

‘uted among the nations of the world, ., ° o ] \
N ] --explain the temm "per capita," aid: . ' | _ ~
--—explain the benefits and drawbacks of_ alternatives to automobile

" transportation. ‘ _ : \ a
% ' T

- Iime Required: w6 or more class periods: . . S

Hsterisls Needed. Handout 9a, YPi1Y 'er Up"; Handout 9b, "p11i 'er :
Up Horksheet'“ llsndout 9c, "Bus and Subwsy Fares Around the World"; S

lsrge world map; vorld almanacs and atlases; construction paper, crayons

‘or usrkers, ulssors, thumbtacks or pushpins. . ° ’ Jf

o - * "

Advance Prepsrstlon., Cut, Tapsrt the car dcta cards on Handout 9a. RS

(To facllitate hsndling of the cards, you mlght want to, glue them onto 7 ;
\ -

1
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cardboard backing sheets before cutting them’apart. If there are more
than 35 students*in the class. you will need “to duplicate one or more of
the ‘handout sheets 80 that every student will have a card.) Make copies
of Handout 9b for all the students. Duplicate‘enough copies of Handout
9c for amall groups of three or four. students._ . . T
. Several days before using this activity, ask each student to find
.out and bring to class information: about the year and model of a family

_car or -other motor vehicle _and its approximate gas mileage (how many

miles it can go on each gallon of gas) Explain that the mileage infor-
--mation does not have to be exact; a rough estimate willodo. Students
whose. families do not have cars can telephone automobile showrooms or

car tental agencies'tdmobtain information' atout models and mileage

-

-ratings. el _

Procedure ' : \ .
1, Introduce the activity by asking.whether anyone knows the cur-
\rent ‘price_of a gallon of gasoline_at a local service station. Is the i
price. of gasoline the same (in U.S. dollar equivalents) all over the
world? What. factors might cause the price of gasoline to be lower than
it s in the‘United States? What.factors might make 1t higher? - Explain
that in this activity students will be exploring the price‘of gasnline “
around the world. using prices that were correct as of .early:. 1981*\‘\
student to pick one. Allow time for “the students to locate the ‘coun-
tries un their data cards on the large world map. using atlases or alma-'
nacs 1if necessary. T _ - o °'

3. Distribute construction paper. markers, and scissors and let
each “stident make a small, simple symbol (for example, a.gasoline plmp
or a simplified car liké the one on the data card) Ask each> student to
print the name of his or her country -and the price of a gallon of gaso-
line in that country on the symbol and. E}tach it to the large world map’ —
at the approximate location of that country.

4. After all the symbols have been attached, allow time for stu-
dents to oxamine the map carefhlly._ Which country had\thesmost expen-

sive gasoline in 19817 (South Korea: $4.50.) Which country had the

S 38 349
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. 2.. Digtribute the car data cards from Handout 9a or -allow each ST
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. cheapest? (SaodieAmabia:“go 31.) 'Hkv do these prices compare with the
current price of gasoline 1in their own community? .

5, Tell the students to fill in their ‘'data .cards vith information
about their oHn’familx cars or other vehicles (year, model, and approxi= - 3:**
mate gas mileage) Tell them to assume that each one lives in the ‘
country shown .on his or her data card and must pay the price shown for a w.
gallon of gasoline. Explain that, because the’ capaciti?s»gf gas tanks
differ. everyone should assume that the gas tank of his or her car will
hold ten gallons of gas. * Ask them to use all this information to figure
out ‘the numbers that fit in the blanks of their data cards. (Note: . You

may want to let students use hand-held calculators for this part of the

activity ) An example of the information that should appear on a com~-
pleted data card is shown below: ' &
- ISRAEL N LN . L '
$3.00, per gallon * R :
" Car model: 1976 Buick Electra .o .
Miles per gallon: -12 : ' . S .
Miles traveled on a full tank: 120 (12 x 10) °
Cost: $30.00 ($3. 00 x: 10)
For .your convenience. a list of the countries -and gasoline prices
(as of early 1981) iseprovided here. . < . v :
§ Country : S Price S
Algeria . . $1.05 T e
Argentina ~ 1.60 « N :
—Australia . " . L78 . T
. " Brazil ' . © 2,80 PR
¥  .Canada , T 0.95 o . ;
.+  Chile L e _ 1.85 ' . §
n China 2 ¢ 2.10 < . .
%Egypt ég . . .1 : %
Franceifgﬁ% - - - 2.0 . ;Jfg
Iceland - _ 3.50 - L Py
India o ' .« 2,70 . .
Indonesia- - 0.90 e :
Iran 5 - : 1.50 . .
Iraq. - . . 0,75° i ) R
Ireland” ¥ S 3.00 ot
Israel +~ - ¥ 3.00 . ;
Ttaly. 3.0 ol
Japan ) 2,79 ,i,;;«~~w"4%
Jordan .- ' 1.60 T 8
Kuwait | S ) A . Ty
Libya o oo 0.95 Z R
Mexico - ' £ 0.53 . o S
! s
- . ';
Tl ) -?-?;
i e i




‘Nigeria ] -
Poland . : o o
: - Saudi Arabia ) . _
.* + ‘South Africa - - L
South ‘Korea C r :
R Spain -
‘ Sri Lanka
! Sweden
Turkey
United’ Arab Emirates
United Kingdom e
United States i
USSR (Russia) <
: . : , Venezuela ‘
feoL * . West Gernmany. . ' 2,60
6.; When. all- the students have finished filling in their data

TN )
Re.x *~ catds, post them it the front of the room. Distribute copies of Hahdout

T
!
|
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?{é,v- 9b- -and allow about 20. minutes for students to try to answer the ques-
i:'f Z.‘ tions. e(Note. " You may want “to let the%atudents work in pairs or small
S * groups. and use hand-held ca1cu1ators, to speed up this part of the activ-
o T iy, )“ « T . X '
S ' ~7h Conclude this part of the activity by asking the foilowingf
discusaion questions. ﬁow might people's driving habits be/;ﬁfected by

the country or par} of the world they live in? If you were ghopping for
' a’car, would the place you live affect your choice of make and model? .
: ‘Why? What countries do you think have the most cars Eggfcapita (for
Ve s LV each person)? Which countries_would bé likely to have tlie fewest cars?
. Why? What factors other than the price of gasoline migﬁz influence the
. - fumber of cars per capita in a country? /
1 ~+8. Make sure that students understand the teém per capita.
Explain ‘that a useful way of making comparisons betgeen countries is to
£ind -out how much of a given resource each country'has to divide among
i its people. If a resource. were divided equally, Vould there be a lot
;"’.“ * for each person, very little for each person, or fome "amount in between?
b Point out that a resource might consist of money; automobiles, refriger-
Tvr* | ators, books, schools, television sets, water,'jobs, houses--anything
‘ that people need and use. Emphasize that kno&ing how much of a given
‘resource a country has tella us very little unless we know how many
geoglerhave to share that resource. For exadple, suppose there are 10
million automobiles in the country of Urbani and only 1 million auto-

AYY
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nobiles in the»country of Ruralia. In:which country*would a citizen be s
mote likely to own an. automobile? (Students-should point out that they

~need more infotmation before they can answer that question--specifically, a :é

“\-tney ficed to know the population of each country.) Now, suppose you A
know that 100 million people live in Urbania and only 1 million people ‘
live in Ruralia. Which country is "richer" in automobiles? How many
cars per capita does Urbania have’ How many cars per capita are there ~
in Ruralia? . o . <

9. Tell/students toxretrieve their car data cards and almanacs to

e S e A

‘find the p_r-capita incomes for the countries on their data cards. Ask ' '*é

the student with ‘the data card for the United States to write the per—

= capita income for the United States on the chalkboard. . Tell each stu-~
dent to compare the per-capita income for his or her country with the ;

. number for the United States. Is it higher or lower? What percentage ' \gg
of the per-capita income in that country would it take to buy a full "
.. tank of gas? In which country or countries could most citizens most I
T easily afford to buy gasoline? In which countries could residents least 2
afford to buy gasoline? ; ’ i

’ -+ 10, . Allow a few minutes for the class to brainstorm alternatives
to automobile transportation and record the answers on the Ehalﬁbgard, A«g

How many students have used each form of transportation? If your com- ) ‘

munity has a bus and/or subway system, ask whether students know the . - o

PP T R A RN

price of a fare. (Note: In many communities, fares vary according to(,
times of day, distances traveled, or special status of riders. In this
activity, the }qwest regular adult fare will be used éhr ?urposes of
S comparison.) . ‘ '
?3 C .11, _Ask whether students think that bus and subway fares are dif-

‘ ferent in other parts of the world. In what -cities or countries might T

theygbe cheaper’ In what places might they be more expensive? “Why? ' G
: _— : 12, Divide the class into groups of three or four students and C
; | give each group a copy of Hnndout 9¢c. Let students use the information
ég‘ o on the handout and the prices posted on the world map to answer the

AN ' following discussion questions. How does the bus fare in Rome compare ' i 1

i with- the price of gasoline in Italy? How do those figures compare ifor =

Israel? What means of transportation would they choose if they lived in

. A 41 |
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! In Tel Aviv? Why’ Is there any relationship between the price

", :of gaaoline and the price of a bus fare? Explain.

13. Conclude the activity by asking students to hypothesize about
how -our life style might change as the price of gaséline.goea up.. How
-high uould the price have to rise before most people stopped, driving
their peraonal cars? What might they do instead? What 'ocld we learn

from people who live in countries in which there are very few auto-

nobiles?

Resource note: The gaaoline prices used on the car data cards were.

obtained frourthe April 1981 issue .of Geo magazine, which prints updated
figuree every six monthe in its "Geosphere" section. Since these prices
vary .daily, along with currency -conversion rates, the figures shown may
not be even relatively accurate by the time this ‘activity is used. The
mucummfuuuamnﬁhcmbeﬂmmwbywnmgpﬂmw@
Brever, Associate"fditor,\ggg, 450 Park Ave., New York, NY i0022.
Information about' bus and subway.fares, which change less frequently,
can be obtained from the consulates and tourist information offices of
- the various countries. Information on gas mileage for vehicles made in

the United States is available free from the Environmental Protection

Center, P.0. Box 62, Oak Ridge, TN 37830.

Agency or from the U.S. Department of Energy's ijfuical Information

N
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.people all over the world. In this activity, students begin to explore

DD R T I O N TR
o Mo sl T

Procedure
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10. TﬂEY'VE GOT THE WHOLE WORLD IN THEIR HANDS

s A

Overview : :

< et

AL BN
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'Multinational corporations exemplify increasing global inter- s

dependence and the changing. business practices that both respond to apd

accentuate this trend. The decisions made by such corporations affect’ - kL

the ways in which multinational corporations influence- their lives.
They will see that the United States is linked to other countries through ) f:

oy LAy, Wt
TR o . Py T
E T R T e I R i R RN

a-network of private business and trade.-

-

"Objectives: At the cehelusion of this activity, students will be -(
able to ) . :

* . - .
. S
st ey coniatamiath s

-explain and identify examples of multinational corporations and
--recognize that multinational corporations in?luence the lives of ’ C

people around the world.

N
P R 2 I T

Time Required: One or more class periods.

-

Materials Needed: Handout 10a, "Corporations Around the World."

Advance. Preparation: Make enough copies of Handout 10a for groups

of three or four students.

-

a

1. Divide the class into small groups of three or four students

ea;h. Give a coéy.of Handout 10a to each group. Explain that the stu-

dents shquld,loqk at each'brand name in'the left-hand column, identify

the type of product associated with that brand name, and guess the coun-

try in which its headquarters or pareneieompany (owner) is based. Allow
. - .

P

This actiiiiy is based on an idea developed. by Global Perspectives in
Education.




10-or. 15 minutes for the students, working. in groups, to fill in their-

ok

E
-, handouts. . ‘
‘ 2.° Read each brand—haﬁeeand:ask the groups to
ansviers on the chalkboard.

swers orally;

Record: the. students

report their an-
When all

ranswers have been reported write the correct answers on +he chalk-

board-—or .star any correct ansvers that students have reported. (For

your‘convenience; the correct answers' are reproduced below. -
, : : P

. Brand Name
- Shell
. Baskin-Robbins

§ Nestle '

J Bayer
Michelin
Pepsoderit
Timex
Lipton
Sony

Magnavox

Bic

Bantam =
Stouf fer
Ametrican Motors
Progresso
Adidas

3. Ask whether the students notice anything unusual about the cor-

rect answers.
United'States )

quarters of some of these companies are located in t

-

Product(s) ‘

oil/gasoliae

ice cream
chocolate/candy
~aspirin

tires

toothpaste
watches
tea/soups
television/radio/
tape player
telévision

pens

books
food/restaurants
automobiles
foods
shoes/clothing

“Country q .

Netherlands
Great Britain
Switzerland
_West Germany
France
Netherlands
Norway -

Great Britain
Japan .

Netherlands,
_ France
Italy
SwitZerland
France (Renault)
Canada
. West Germany

*

(None of the companies has corporate headquarters in the

What were their reasons for guessing that the head-

he United States?

(A1l these brand names are familiar to consumers in the United States.)

4. Point out that these brand -names are just a few examples of

many ‘thousands of. products which are sold all over the world.

Such

products may be made by relatively small companies or by huge corpora-

tions that have manufacturing plants in many different.

ountries. Ask

students to suggest some names' or terms that might be used to describe

such companies.

b
1

5. Write the term "multinational: corporation" on the chalkboard.

Explain that this is the term most commonly used to
that produce and/or sell goods or services in more than one country.

44
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refer to companies
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T ‘ . ~

;ﬁéyf\h :'; 6.,h Ask the students ito. look around the classroom for evidence :Lﬁ
o that other items wete produced by multinational corporations. You may o
need 'to: suggest that ‘they look at th° ‘title pages of books (many pub=
- lishers have offices Ain. ‘more: than one country), at labels on clothing or

;‘hi : backpacks, and at. various kinds of other items--for example, maps,
h ‘.»o: globes, bulletin boards, uotebooks, pencils, audiovisual equipment, and’

g 4

-classroom furniture--which may be stamped or printed with the names of
. the countries in: which they were made. Ask each student to start a list
-of such itéms and add  to it during the rest.of the day, both at school -

.., 2
v

and at home. .

A5t 0D

~..

AY

:Follow-Up Ideas
- --Ask students to look *hrough magazines and newspapers for adver-

W @ e

.tisements of products. from foreign countries which are sold in the United
—States.. Make a bulletin-board display of these ads and add to it

throughout the remainder of the semester or year. \ . .ot
»t \ t

--Post a large map of ¢the world. Ask students to collect examples

DI
T

S

Wt
N G

of products, or advertisements. . for products, sold in the United States

v oy sk Shodve &0

which were made in other,countries. Mark ‘each country with a pushpin or

"\ s« sticker. Ask the students to locate as many different ébuntries -as pos-

.sible.. (To mmotivate—students towactively*participate——xou—might—as
them to set a goal before beginning this project--for example, products
from~50 different countries. Keep track of the total and add to it as

a"‘ new countries are identified ) When you decide to stop collecting exam-

ples, mark your home community with a pushpin or sticker and use yarn or
colored string to connect it with all the other pushpins or stickers.
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This section .contains activities- which _promote: acceptance and
.understanding of other people, groups, and cultures. as a Eoundation upon
Hhich to ‘build increased global understanding. As students ‘learn Erom
other cultures -and see that all kinds of people everywhere haze‘gpch in
common, many of their stereotypes and misperceptions about the world

o SoP e

.“““‘*” R 44 1 begin to break -down. By comparing their own lives and culture with

l” o
PART III: CROSS-CULTURAL UNDERSTANDING

those of others, students may also develop a better sense of their cul-
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il SIGNS"OF THE TIMES
Overview . o ’

In this activity, students‘e*plore .options for communication across
cultural and language barriers by working .with international road signs.
After considering the need for nonverbal symbols that can be universally
understood and attempting to interpret some of these symbols, students

design their own: signs for conveying messages and rules. .

v

- \

i - -~ to. -

Objectives. At the coficlusion of this‘activity, students will be
able to e _ o :
’ --explain the increasing. need for methods of communicating across

T *. hd

cultures :and. languages, .
--identify ‘some. common international road signs, and

--design and make a sign that can be understood all over the world.

- . v - . .
1 C v

’

Time Required: One or more class periods.

h

Materials Needed. Handout lla, "International Road Signs"; Handout
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|
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115, "Rules: and Messages"' construction paper, scissors, and crayons or
markers for all thepstudents.. o ) . i “
R B ‘ i l \

Advance Preparation. Duplicate enough copies of Handout 1lla for

several}groups of students and enough copies of Handout 11b for all the

¢

mstudents% .

Y, ~
\
‘Procedure R I \ 7,

P

they are visiting another country where they do not speak or read the

language. What ‘kinds. of problems might they encounter’ ‘What problems

might be faced by a foreign visitnt to‘the United States who cannot
speak or read English’ Allow some time for students to volunteer
answers. Encourage them .to -think in terms of specific everyday situa-

°

tiOﬂS . : { -

1. Introduce the activity by asking the students to imagine that

. i
R ) L]
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B .t
b 4 +3

aZa.. Poinm out (unless a student has -already done so) that one
important problem ‘in Such ‘a. situation might be the inability to under-
stand xoad: signs--for example, "No Right Turn,ﬁ "Pedestrian Crossing," '
"No Parking," and "Slow Understanding these: signs is important for -
pedestrians and bikers as well ‘a8 ‘fot drivers, not _only for zeasons of '
traffic :gafety. ‘but also because road 8igns give directions to nearby
telephones, hospitals, restrooms, and other facilities. Explain that, \ S
in :an.‘attempt- to meet this need, a system of international road signs
-was. devised This system, which is now in ‘use in many countries of the
world uses standardized nonverbal symbols to convey information; i
instructions, .and. warnings. Although a’ message may also be stated . '\ ‘»3
verbally in. the cOuntry 's official language, the shape and symbols of ¢
the sign prov;lde suffd.cient intormation to people who are familiar with {
the international road sign communication system. ) }éér A‘;Q

3. Divide the class into groups of four or five. studefits and give I

each group a.copy ‘of Handout 1la, "International Road Signs." Tell ‘the ST g
students to decide as a group what they think each sign means. Allow

r3

15-20 minutes for this process.

4. Ask a spokesperson .from each group to report the'%foup's " L

_answers to the whole class. Did all the groups” agree on the meanings of ' a,éé

- ° e . [°Y . \

the signs? Did any sign have everyone stumped? Which seemed the easiest N
to figure out? Read the correct answers. '(For your conveniencek they : “@§
are listed below.) ‘ U = “:
, 4 .

. Sign 1: No entry Ce ( ‘

Sign 2: No left turn B ; ’ :

Sign 3: Road narrows o

Sign 4: Dangerous.curves ahead N

Sign 5: Children crossing road ‘ .

Sign 6: Slippery. road : ) ' :

‘Sign 7: Animal crossing g

Sign 8: Telephone .

- Sign 9: First~-aid station :

N, ? '

5. Ask the students what clues helped them understand the mean-
ings of the signs. Could they be as easily understood ‘by people who
speak languages other than English? Could all of them be universally

understood all over the world? (Be sure that someone makes the point

50 (




"‘that..some. symbdle-éfot .example;. pictures of telephones ang motorcycles=-

*ailittle time' for students to look at each sign and guess what' it means,

‘may. not beaundersto - by people who have never seen such devices.)
6. Gtve -each’ student: a3 copy of;Handout 11b along with construc-
tion papet.,scisaorej‘markers. and othe:‘art materials. ' Ask -each stu~
dent to. pick.a.- mesfage ‘or rule from the Héndout (or make up her or his-
Qv message) and make a sign illustrating 1t which could be understood
‘by .people all over the world. (This can be an out-of-class project.)
When everyone: has fiﬁished,,attach a sheet of paper to each sign and
post the signs around, the room. During subsequent class periods, allow

N —

writing their names and guesses on the attached sheet.

’

Follow=-Up Ideas .

_______________hypo:heses—about—tUE‘“Bé‘Ible results of acting on some of the wrong ‘~§

. to teach them that system? What problems might occur if (as is the case '1}

--After the signs have been posted fcr a few days, tally the guesses

and ‘summarize the results. Which signs had the most correct guesses?
Which signs were the hardest to understand? Ask the studentg_;n_make——————————-
guesses. Zan they cdme to any general conciusicus ‘about the character- '
istics of signs that are easily understood?

--As a class project, -let the students make new signs for the school
which could be understood by visitors who do not epeak or read English.
Arrange for these to bé/posted next to the regular signs. .

o --Explain that universally understood symbols are needed, not only

to convey rules and messages, but also to communicate information about °
distance, weight, 1length, teﬁperature, and quantity. Point out that
attempts are being made to persunde all countries to adopt the metric
system as the worldwide "language" of numbers. Ask students to prepare
brief oral or written reporis on various .aspects of the metric issue:’
Where- is the metric sistem now in use? What are its advantages eed
disadvantages, in compa?ison with measurement systems used in other
countries? Is it easy for a country to switch from one numeric "lan- ' @f

guage" to a different system? -What are some of the problems 1nvolved?

What are some effective ways to persuade people to tise a new system--and" oy

today) people in different countries use different "languages" to talk .
abaut 1ength, distance, weight, quantity, and temperature?

51
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(12, THE RIGHTS OF CHILOREN

\

SRR Overview :
Y - A8, children learn .more about. the world, it is important for them to X }.*
understqnd the concept of human rights and the idea that they share T
certain basic rights with people everywhere in the world. By observing
events ‘as they oceur. at’ first hand or are reported in the news-media,
students will realize that sometimes these basic human rights are vio-
lated by thefactions of individuals. groups. or governments. Before
~students .can develop a concern for protecting their own rights and those °
) of others. they must become avare of people 8 basictrights and attach
some.. value to them. Th this activity, students ‘examine the rights.of - - { t

uhildreq. from their own perspe e_and—in-accordance w th the United ‘

0

atioas Declaration on the Rights of the Child.

Objectives: “At the conclusion of this activity, students will be (

able

- 3 - <
R T T R ST WL 12 5

-~list and interpret the rights of children as these are identified

in the ULN. Declaration on the Rights of the Child, ‘ :'§
--recdgnize that these rights apply to children all over the world, ,i@

.

‘regardless of\ race, nationality. or ethnic group, and
--develop their own lists of the rights that all children should

have.
Y

7 ’ )

Time’Rquired:\\One or more class periods.

Materials Néeded: Handout 12a, "What Are the Rights of a Child?"; ;
Handout 12b "U.N. Declaration on the Rights of the Child"; sctatch ’

* paper; overhead projentor (gftional). ’ f
| \ . : : ,

Akdvance Preparation:. Make enough copies of the two handouts for
several small groups of students; post the rules for brainstorming where

all students can see them. (You may prefer to make an overhead transpar- ef

\

ency of Handout 12b.) ’ \\ g . . E




i
e

S :, yl‘ \‘ Y B
- Procodure ' : - — ' .
*3:1‘ . r 1., .Divide the class into small groups and give each group a copy

ofdﬂandouthZa and some scratch paper. Eiplain that the first'part of

this lssson will involve brainstorming their tights as children. (If-

i ‘the: class is not familiar with the brainstorming techrique, go over the
?ﬁ» . rules and- explain them. 1f the class has used the technique before.

I ; 7

3N review the rules. Leave them posted uhere all the students cdn see them.
NN

For your convenience, the.rules of brainstorming are 1isted Lelow.)

- ~ _//-"
Rules of Brainstormin& / '

T 1. Saying anything that comegwtp mind-is okay. Y
P 2 Discussingﬂggher,people s statements is not okay. °
: - 3, —Evaluating or criticizing other people's - statements is
Lfr———-—"*""‘—’—_> not okay.
- _ , 4. TRepeating someone else's idea is okay..
f 5. "Piggybacking" on someone else's idea is okay--that
is, it is okay to' add something to or slightly change
- . ’ someone else's idea.
. 6. Silence is okay.
\ 7. Even if you think you have finished, keep on golng for
a while. :

e

>

fi 2.. . .Ask each group to appoint a ‘member to record all the ideas

: - offered. . These should be listed on the scratch paper. To get the stu- -
dents started, you might offer some—examples of possible rights. _the

: rightJto own a—ten=speed bicycle. the right to fair treatment ‘under the

o { law, the right’ to have one's own bedroom, the right to a free education.

‘  Allow about ten minutes for the groups to brainstorm lists- of possib1e
rights. ¢ ’ ’-

g 3. After the groups have finished brainstorming, ask each group
to choose a final 1ist of fen ri;hts that everyone (or alnost everyone)
agrees that® all children in the United States ought to have. ‘These tenl

: -rights should be recorded on Handout 12a. Allow IS-ZQ.minutes for the

> discussion and selection process. . |

T A A N N TR

4. Let the groups take ‘turns reading their lists of)rights.
. " Record these on the chalkboard and' talrly any repetitions.- Narrow these

down to ten or fewer rights on which there seems to be general agreement. '

s . 92
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:. . . - 3. Distribute a copy of Hsndout 12b to each group (or project the
) -trsnsparency). Explain that this document was developed by the United
- lﬂgtions and' that it lists the~rights-thst all‘children should have,

" regardless of vhere they 11§e or in what circumstances. Ask the stu- :
dents to compare this list of rights with the lists they developed. Did
they omit any -important rights? Did they list any rights that do not . _ %

7,.seeu so‘inportant? L R o . %;?

v 6. Remind the«students that even though children all over the '
uorld‘nay be mortliy entitled to these rights, in fact they do not always ‘»‘;;
enjoy them. " For exsmple. children in many countries do not have ade- %

( quste nutrition and medical care.- Use the'following questions ‘to stimu-

late thinking "and discussion. = )

3
— i5d 3

V--Hhich of the rights in the U.N, declaration do most children in .

the Unfted Ststes\en oy? . T . . ' ',i
_ f;\i\___ ijoy? .. o G

-=~How -are these rights ensured’ What agencies and procedures in

. o

the United States are involved with protecting the various rights of
children? How.do they Hork? - ) * - ] . :
= --Which of these rights are the easiest to enforce’ Which ones are , ;
the most diffioult to enforce’ Why? . . » ’
--How are children s.rights ‘protected in other parts of the world’ .

If these rights are bein& violated, what might be done about 1t by . é
individuals and organizat;ons interested in protecting children's
rights?. ’

A ety

o

.Ik oW T;’gi'l

’ Followap Ideas . - . ' i

--Ask students to search for—-and collect newspaper or magazine -
articles that describe how children s rights are being eith:r violated
or protected in various parts of‘the world, including the United States.
Make a. scrapbook or a bulletin-board display of these articles. If there
is.a large map of the world in the- classroom, you might want to tack or s %
tape the headlines of such articles at corresponding places on the map. : .iﬁ~é

--Suggest that students make posters illustrating all or part of b
' the U.N. Declaration on the Rights of the Child. This activity could be '

. expanded to a schoolwide postér contest with local artists and journal-

e B e e

ists acting as ‘judges. Try to arrange to display "the winning posters at
a local library or business.
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" tion oh the Rights of the Child.

by
A y
. \
.
\
' \
A\
\
A
- \
™
\
.
<
.
.
.
.
.
.
.
¢
.
.
.
2
-, .
’
* 5
.
s
*
//
e
.
4
X .
B
N
.
* .
e
-
’ [
¥
.
r
. -
M . r d 6
. o
. . e
4 s

o

Bill of Rights ina

.
<
. -
-
3 -
)
.
3 -
. h
]
¢ ‘ - ¢ .
| . i
)
)
} -
.
|
! .
-
.
-
.
<
\
.
e
.
.
.
-
.
.
° A
5\
.
.
.
.
p)
~ )
-
&
“ .
. .

"

'

gl

e T

, .

‘.

»

2
..

R T SO

o e e ahe s b a

fr ve e

.y

ey




ey oy
R s
. n

F0Ley G BT
N e

kAN o

¢
H

1

.

P2
ey
e
Y
300
LN
¥

R B R R e
ORI, . .‘,’ AT
R = 7

S

3
4

NS
e pEN ey

.

LN

L . 13, 'SAY IT WITH PIGTUREi

. <
“ Y

o

Overview . ; . o .
, Since most .school children have seen _very little of the _yorld, their'
visual images of other places and peoples are largely shaped by. pictures
ad,h
many such pictures reflect stereotypical ideas of other regions and culy
tures, many children--and many adults-dhave only limited or disforted
knowledge of what other world areas look like. ‘In this| activity, stu-
° dents are presented with a set of eight drawings,and asked where ia the
world they mightvfind the place, thing, or person shown in -each picture.

When they learn that all the drawings represent the’ Middle East, they

which are presented by televisionnand'other media are oversimplified,

incomglete, and/or stereotyped. @ W, //
. . . B . :h
5 . Objectives: At; the conclusion of this activity, the students will
-+ be ablesto . : o “ ‘

N .

. 7. --recognize that their visual images of the Middle _East and other

parts ‘of the world may be-based on incomplete information,

--explain why a single picture or drawing does not supply enough
information to show what’ place in the. world it represents, and
--recognize examples of stereotypical images in photographs, car-

-

media. ) Po N
1

¢

toons, television programs, advertisements,\books, and" other visual

N i)

“Time Required: One or-more class periods.

. Materials Needed: Handout 13a, "Where in the World Is This?";
Handdut 13b, "Where in the World Worksheeé"; large map of the world;

overhead projector (optional). " /

- 4

o -~ in storybooks, magazines, newspapers, "and television broadcasts./ Becausi '
R .

H
.o

will begin to recognize that many images of other places’ and peoples )
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“Advance Preparation: Make enough copies of Handouts 13a and 13b
e el opieg g

£ BN ) P .
for .small, groups of three to/five students each. (You may prefer to
/

o

Procedure: . /

make t;é%spareﬁgigs of the dﬁéwings in Handout 13a.)

.. 1. Divide the class /into small groups of three to five students.
S Explain that you are going/ to show them eight drawings, and that they
afe‘fo work in groups to decide'ﬁhat éhe plctures show and whece in the
qorid each berson or thing pictured might be found. Give each group a
copy of Handout 13b and a set of the drawings in Handout léa, (I% you
‘are gsfﬁg an ovephéad péojector,»allow 5-10 minutes for students to

_discuss each picture awd £111 in their work- sheets before going on to

i
——

thehdeizﬂazghing.) i ;
o 2. Ask the groqfs to shgre’%he guesses they made on their work- .
sheets:* On wh;t pictﬁreé was there the most agreement? What drawings
generated the least agreement? Ask the stuggnts to explain the reasons
.for their guegses. .- '
3.° Announce that all the drawings show places, things, and people
that might be:found’ in the Middle East. Ask some students to point out
the Middle Eaéf on, the world map. (Guide them in doing so, 1if néces-

4
’ ' \
\

P

sary.)y |
4, Ask whether any students’ were surprised that some, of these

drawings repres txthe Middle'ﬁést. What mental pictures did they have
of the Middle Eagt? Where did they get their ideas about what the Middle
East is like? (Allow ﬁlme for students to think iabout these questions
and respond to t!em.%/\ﬂgre these ideas accurate? Partly éorre:t?\\\
Incomplete? Why did the%\gﬁé§§“;haé some pictures represented places \\\\
-.other than the Middle East? Is the Middle East a simple area to

describe? Or is it\mqre complex than they had thought? :

5. Ask if n£6ne can explaiu or define the word "stereotype." If

necessary, help the students to understand that a stereotype is a mental

_picture of a group éf people or things which ignores importamt differ-

“ences between ﬁeébers of the group aud which is based on incomplete or

f .
{incorrect information. Point out that a stereotype is usually negative,
i

|
N ‘ !
58 '

4 e e [P SO VDU SUTNUNY Y
- - - i i

.
;
i
;
.4
pe
{
-3
.5
3
~y

P

o2 S e ke e ry ek L

sk ver e

;
Wi,
P I




ToRLGA e S Jon D S G RN T eI D S A e S e ey s S
P BRI N NN . S LY 2 1

cwT. T

) a ) ' - . N
N ~.‘N~ T h ) ) * l
H

i

f

é

‘ \ ‘ - v ;
and that.'it usually does. not.fit a greatAmany individuals.in the group.

 Write~ # simplifi‘ed definition of "stereotype on. the chalkboard.

6. t " Offer a. few examples of common stereotypes. (Texans are rich;

- > ‘1
P 5
AL a5

ey e AR

".kids who wear glassés are smart in school; black pedple are naturally

gead. at:playing basketball;) ‘Ask the students to suggest others. Then o
ask whether they can think of any stereotypes about people or groups of ‘
people in th7 Middle East--for example, there is so much oil in the
Hiddle'East that .everyone is rich; all Israelis live on kibbutzes (com-

" munal farms), Arabs live in the desert and ride camels. Write some of e

PRI

;
b
i
z

o205 B

T R

these on the chalkboard. .
7.  Ask which of the drawings in Handout 13a fit or reinforced any
of. these Stereotypical pictures of the Middle East. . Which drawings did

"

, not; fit ‘these images or contradicted them?

i

8. Encourage the students'to speculate about the effects of

e "
an sty ot d N

stéreotypesﬂ Do they help people understand one another, or do they
create barriers to understanding? What kinds of stereotypical pictures

do the students think people in other parts of the nation and world

Cxd b ke At s

might have about them? . g

/ i ) .

PR e LY

Follow-Up Ideas

vision programs. If a TV seriegﬁ::peatedly presents stereotypical ' .
images, suggest that the students wrlte letters (or a ollectives letter) ' f%

to the network protesting this practicé and explaining x\stereotypes g

are destructive. \\\\
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GLOBAL BURGERS

14.

Overview .
Since American GIs made some of their favorite culinary institu- .

pions internationally famous during World War II, ‘the words "hamburger"
- and'"Coke" have been ondersfood all over.the globe. In this activity,

students examine the McDonald's fast-food restaurant chain as a world-

wide phenomenon. By doing so, they explore ways in which we have

imported ideas from other cultures.and vice versa. ’ - s

13

o

3 VOdovar A reasta,

) bjectives. At the conclusion of this activity, students will be

able to
-discuss the’influenﬂe of American ideas and products on other

IS

®

.

Tee

T A
aslnadiang, dae i

" cultures, .
--cite examples of ideas and products that Americanms have "bor-

-

rowed" from other cultures:‘and
--explain some of the effects of. transmltting ideas across cultures. !

2 \

Time Required: One class period. . ;§

: o . ¢ v \_{

. Materials Needed: Handouts l4a-14j, "Big Mac Around the World";
g - Handout 14k, "Where Did This Ad Come From?" - . 4

e

deriea Brdutw v g s 2 TN Lt Seark,

Advance Preparation: Duplicate enough handouts so that each group

(RIS

» of four or five students can have a complete set; find and bring to
class a picture Q§’a well-known symbol representing the McDonald's fast-
*»  food restaurant chain--for example, the "golden arches" or Ronald

McDonald (mask out any identifying type). : ) .

P PN .
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Procedure . B .
1. Introduce the activity by displaying the picture of a
'McDonald'e symbol and asking what it represents. Then ask how many

students know the location of the nearest McDonald's franchise. How e

Vi, 0 S Aeg (e wpeh




e e

.many MbDonald s testaurants ate there- in your community? Where else
Aacould the students expect to find a McDonald's7 If necessary, point out
"that the McDonald's chain has spread,/not only throughout™ the United
‘States but all over the globe as wefi. . .

2. Divide thé class into small groups. of four or five students
and give each group a set of the “Big Mac Around the World" handouts
(léa-IAj) and a "Where Did This Ad Come From?" worksheet (Handout - 14%) .
Explain that the purpose of this exercise is to guess where in the world

“.each of .the ads mignt have come from, and £ill {in the names of those
cities or countries on the ﬁorksheet. (Note: This task uili involve a
lot of wild guessing, since sone of.the‘ads contein few or no cluee.)

3. When all the groups have completed their worksheets, record all

" the guesses on the ehalkboa;d. Ask what. clues, if ani, the students:
used in making their decisions. Can they identify any\of the foreign
languages used 'in some of the ads? Allow time for them to attempt to

<

translate some of the terms in the foreign—language ads.

4. Now write the correct answers on the’chalkboard (For your

Fd

. convenience, they are provided below. ) A

° A, France ' F. Germany ' .
B. Japan - : G. Brazil R ’ .
C. Costa Rica H. Sweden . n
D. Ireland (Dublin) ' I. The Netherlands
E. Hong Kong J. Singapore ) )
> 5. Ask whether the students are surprised that there are

McDonald's restaurants in .all those places. How do they think the
restaurant chain became so widespread all over\ he world? What other
parts of American culture are popular in other countries? (Students may
mention television, movieeg sports events, jeans, ‘and various forms of
recorded music. ) How do they think people in other countries find out
,about such' cultural phenomena?’ '
6. ° Allow ten minutes for students to brainstorm a list of pro-
ducts, activities, and jdeas from other countries which have become
popular in this country. Accept all answers, but encourage students to
think of a wide variety of categories. For example, some "imported"
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' ;8pott8 might be rugby (from England) =an’d bicycle racing (which has long
" been popular' in Europe but is Just. ‘beéginning to catch on in the United
»States) Fast-food chains featuring Mexican (tacos and burritos),
; En“g‘lis!'\ (fish n! chips ‘and pasties), Italian (spaghetti and pizza), and
»\Japanese (tenipura and - sukiyaki) foods have spread throughout this

cgunt_ry_; Popular brands -of cameras, automobiles, stereophonic sound *

o~ ettt g ey

'syétems, tape recorder/players, running shoes, skis, bicycles, and

"+,

calculators are imported by the United States from foreign countries.

.,
LA

. Many performing artists and entertainers from other countries have

.
3
=
3
2
4
i,
3

become popular here. Karate, tai chi, and other Oriental martial arts
have attracted a. wide. and growing. following in this country.

T 7. Ask students what' effects such cultural "borrowing! might
. have, both on themselves and on people in other:countries. Does it add | e

to the richness and enjoyment of life" Does it help us understand more /

e+ b ns ekt o 113" 2R e 11 e sk ok g s b | Riemdl o

about one another? What would 1ife be like 4f all these cultural

"'imports" were td suddenly disappear? ‘ . . B
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RELATED ‘RESOURCES IN ‘THE ERIC SYSTEM

IS

3
v

The resources described in- this _annotated bibliography have been
entered into the- ERIC (Educational Resources Information Center) system.'
Edch. is. identified by a- si§-digit number and two letters: "EJ" for

journal articles, MED"™ for ‘other documents: Abstracts of and descripﬂ

i innnsaemue o d

tive indeae5° Resources in Education (RIE) for ED documents and the

EETEOCNEY ,..*4,4,1..“ e

Cumulativeglndex to JOurnals in Education (CIJE) for EJ 1istings. This'

vy information is alsolaccessibie through three major on-line computer
searching systems’ " DIALOG, “ORBIT, and BRS.

Most, but not all, ED documents -are’ available for viewing id micro-

fiche (MF) at libraries. that_ subscribe to the ERIC collection. Micro- ~

fiche copies of these ‘documents can also be purchased from ERIC Document

NI SN

Reproduction Service (EDRS) Paper copies (PC) of some ED documents may
-also be purcnased from EDRS. Information about the availability of.
every ED document listed is inc1uded at the beginning of the abstract

A,
W
i»»
I
N
Y
¥
i
5
v
3
g
‘4!
b
%,
e
&
o
v,
I
7,
g
N

Along with a code indicating the prices for both microfiche and paper
copy. (The order’ form at the end of this section contains a key to' the
‘price code along with other information about ordering copies from
EDRS.) If a document is not available f£rom EDRS, the source ‘and price
are provided. !

Journal . articles are’ not available in microfiche. ’If your local:
library does not have the re1evant issue of a’ journal, you may write for
one or more reprints to University Microfilms, 300 N. Zeeb Rd., Anm’
Arbor, MI 48106. The following information is needed: -title of the
periodical or journal, title of article, name(;) of author(s), date’of

issue, volume number, issue number, and page numbers. All orders must

P T P N A R

be accompanied by payment in full, plus poskage. Contact University

‘,.";.—

L
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Microfilms for current price information.
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_rApdépggnigquploxtg«c,b~aqd'Légngqudersopg, “Global Education in Ele- . o
Y »:qgﬁ;at§;5¢§Qp;s;~Qq”91ery1§w." Social Education|4l, no. 1 (January ‘ 7
_1977),. ppe-34=37. CEJLIB20304. U T S T
.Ihlsgdi§§Q§sidn-gfﬁéi;ﬁehtaryugiéﬁdf education coyefs (1) the defi~ %

nition hqdﬁqéapiqguofNg}bbalggqg¢§£}99;apd (2) its objective of achiey- ok
. 'jng¢§;u§égtJcg@ﬁq}épcgfip perceiying:.individual involvement, making deci- T
.sions; making judgments; -and-exercising influence. q\ : '

iﬁﬁdefébn,qtﬁarlotté C., and Bgfbara J. Winston. "Me@beﬁshiﬁxfh a Global
Society: Implications and Imnstructional Strategies.” Journal of .
Geogrdphy 76, no. 1 (Japuary 1977), pp. 18-24. EJ 152 38l. ' o

- “This article describes iﬁi§ffﬁptibnar -gtrategies for -stimulating §
students’ awareness of their:membership in global society. Included are T
learning objectives, requiredmaterials, samplé letters o parents and - K
sq@gqqi;y/hémbers, and explanations of 22 activities students might = - - F
undertake in an .inventoty. of global-links in their home, “school, and R

cmmuhit‘y . ' " » . P

Anderson, Lee F., and Gary L. Rivlin. "Citizensﬁip Education in a Global 'f“é
Age." Educational Leadership 38, no. 1 (October 1980), pp. 64-65. ¢ -y
EJ 232 157. . - : . s \ - . p
- e . (i‘

The authors argue -that as nations become increasingly %nterrelated,
citizenship education must.include developmgnt“of a -global Yerspective.

Becker, James TM.]. "Pexrspectives on Global Education." Social Educa-. _
_tion 38, no. 7 (November/December 1974), pp. 678-682. _EJ 106 513. _ -;

o The author suggests that -the mass media, deveIopﬁept édgc§tion, ’ p
_ future studies, and war/peace stuiies are teaching approaches| which give - :
a new perspective on global gstudies. Guidelines are suggested for
interpreting and selecting world studies materials. .

Becker, James:M., ed. Schooling for a Global Age. Dayton, 0&;0: Insti-

tute for Development of. Educational Activities, 1979, ED, 166 126, . )

‘ Not available from EDRS; order from McGraw-Hill Book Co.,klZZl Ave. L
_of the Americas, New York, NY 10020 ($12.50). . .

This book explores objectives, needs, and practices in gﬁ area of i
global education in elementary and secondary schools. Major purposes of
the volume- are to present ‘a comprehensive, up-to-date examination of

N Ll . . N H . L
éxisting programs, characterize components of an ideal globdl education
program, and provide advice to educators as they develop and imz}ehent‘-

global  education programs. Major topics discussed in the nine chapters
include a--scenario of a visit to an imaginary world-centered s hool
evaluation of the impact of world events on everyday life, world-ientered

R SR R 2T 2

car

eduéaiiona} alternatives, obstacles in the path of global education
perspectives, imperatives for global .education programs, affective and ~=s
cognitive objectives of global education -for elementary schools, models
ofgvoildvceﬁtgréd schools, international student exchange programs, and i
an ‘agenda for global education action.’ The document concludes wi h an oy
-annotated bibliography arranged in gix parts: (1) imperatives and ’
issues, (2) instructional materials, (3) sources for additional materi-
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,' als, (4) pettinent periodicals, (S) projects, programs, and agencies,
. and (6) research studies. .
‘ i : .
Beeker, James M. "Teaching Global Perspectives. Today's Education 69,
no. 2 (April/May 1980), Social. Studies Edition, pp. 37-41. EJ 226°
499. .

L This article suggests curriculum changes in the social studies‘'to
prepare students for responsible and effective participation in a global
age. Teachers' should emphasize‘that the United States plays a' large

" role. in world affaivs,. introduce new issues in vorld politics, and
‘dddress’ the issues of world peace and -human- rights.

-

-Becker, dames M., and Lee F. Anderson. "Global Perspectives in the
Social “Studies." Journal of "Research and Development in: Education
13 no. 2 (Winter 1980), pp. 82292, EJ "233 069.° .

Eight kinds, of éurricular changes designed to make schools more
effective agents of citizen education in a global age are discussed.
. Materials designed to globalize the content of education are listed, and

four basic elements of a curriculum grounded in a. global perspective are
briefly described. 4 . .
LIRS ’” rl

Branson, Margaret S{timmann]. "Building Map Skills: The Other Energy

Crisis." Intercom 98. (July 1980), pp. 27-30. EJ 229 006.

As a _means of helping students build map skills, the article pre-
sents information on how the energy crisis affects poor people in devel-
oping nations (lack of firewood, disappearing forests, erosion due to
removal of ground cover). A'global map shows the extersion of desert §
donditions, and the article includes questions to help students analyze :

the map. , . :

Branson, Margaret\S[timnann], and Cathryn J. Long: '"People and Planet
Earth: How Humans Have Changed Their World." Intercom 87 (October:
1977)’ ppo 10-140 'EJ 168 6020 i ° LT SN «g ’

This article presents classroom activities designed to help students
concéptualize the abstractions of change and time on a planetary scale.
Students are asked to match drawings with brief descriptions of major
changes which humans have effected.

Branson, Margaret. Stimmann. "Teaching Global Law." Update on Law-
Related FEducation 4, no. 3 (Fall 1980), PP 24-26. EJ 235 272.

- Five case studies for elementary school students which focus on

modes of redrese (ways in which wrongs are righted) are presented. The
studies, all of which tdke place in foreign countries, stress the uni- ﬁ
versality of law. Suggestions for using the case studies are included. T N

o

Brodbelt, Samuel. "Education for an Interdependent Future." Social :
Studies 70, no. 1 (January/February 1979), pp. 11-15. EJ 197 106. 5

The author calls for social studies teathers to emphasize future
studies and the implications of growing global interdependence.




Students: should learn about alternative futures, the possible decline of

:qgiiona;ism, gverbopulation(and food resources, the ecological system
and natiral resources, and ways™ of achiéving interdependence.

Buggey, JoAnne, and June Tyler. "Global Educdtion in.Elementary Schools: -

A Selected - BibIiography." Social. Education 41, no. 1 (January
. * 1077, pp. 5053 152307 —— .

-

This annotated list of representative global education resaurces
for elemgntapy-level é;pdénts and teachers includes textbooks, multi-
media kits, and supplementary materials. It covers social studies
series, other soc¢ial 96§diés'm3terta191‘61ﬁer curricular area materials,
and %eagher resources. ¥

Chiodo, John J. "New Directions for Map and Globe Skills." Curriculum
‘Réview 19, no. 1 (February .1980), pp. 85-87. EJ 226 930.

C{iticizing traditional elementary geography instruction as provin-
cial and overly concerned with description, the author outlines “five
concepts of human interdependence which can be used to structure a
problem-solving curricular approach.* He describes how specific map and
globe skills can’help to develop each concept. . .
Classen-Bauer, Ingrid. "Education for International Understanding."
¢, Prospects: Quarterly Review of Education 9, no. 2 (1979), pp. 177~

183. EJ 207 140. : :

The author recommends that young people be personally involved in
the process of teaching international understanding and explains how
young people should not only be taught about injustice but also moved to
action by such problems as disease, hunger, and oppression. Instruc-
tional media and educational games are suggested as effective teaching
methods. ' ) ' . T

.

Cogan, John J. "Global Education in Elementary ;;%ools: Teacher Educa-
tion." Social Education 41, no. 1 (January 1977, pp. 46-49. EJ
152 306. ’

This article focuses on the kind off:teachers needed to implement
global educ&tion programs in elementary school and the role of preser-
vice and inservice teacher education programs needed to foster the devel-
opment of globally minded teachers. v

Cornbleth, Cathgfine, et al. "Toward Global Perspectives." Social
Studies Journal 8 (Spring 1979), pp. 5-8. EJ 193 290.

The author identifies common themes underlying various approaches

" to global education: they are holistic, humanistie, conceptually based,’

and issué oriented.
¥

Cousins, Norman. "What Does It Take to Be an Optimist?" NASSP Bulletin
61 (May 1977), pp. 1-7. EJ 162 132.

Cousins suggests that although we need new institutions to protect

the world and the cause of freedom, those institutions will not be pos-
gible without new ideas, and ideas will not be possible without educa-

tion. -
~
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- Curriculat Dimensions: of Global Education. Harri;burg.- Pennsylvania ‘ ¥ g

- ‘Department..of Education, Philadelphia. Research for Better Schools, 2
- 1979. ED 187 629, - ‘MFOL/PC10:, . . N o

~ The document” discusses the curricular implicationé of global studies
for teachers of all subjects and grade levels, emphasizipg that the glo-
‘bal approach can facilitate ‘the. integration of knowledge. The purpose 3.
is to help educators become aware of the implications tha gloval siudies .
~have for ‘their special interests. It is presented in 12 chapter:
‘Chapter 1 describes a model of an interdisciplinary global studies .

ELE

*y

o : coursé. Chapter 2 presents an overview of*gloBal education in the United i
%’ States. Chapter 3 offers ways to, integrate science and othed curriculum I
B areas to. present a realistic ‘world picture. Chapter 4 di cusses the B
s . implications for early childhood -education with special refqrence to the “ &
> o Year of the Child. Chapter 5 delineates four goals which multicultural :

\ education and global studies have in common. Chapter 6 clarifies the

o pfoblem of -applying arts to global studies. *Chapter 7 Qecommends action\
P . 1in the area of foreign ‘languages. -Chapter 8 uses a case-history approacn ] i
: to the curricular implications of global education in regard to school =

) administration, structure, and climate. Chapters 9 and 10 present key oo

concepts from the fields of health and nutrition and social studies tpat Wl

" prqvide the critical issues for global studies. The concluding chapters ot
- suggest a variety of teaching strategies in the areas of mathematics ind :
_environmental concerns. . \ 4

\

. v 4 5

"Directory of Resources. Global/International Education." " Social Studies
- 70, no. 5 (September/October 1979), pp. 195-238. EJ 211 715. \

The entire issue 6f this journal is ‘devoted to a directory of \ v

" resources on global/internaqional education. Information is organized )
according to global/international organizations; departments and agen- \ E
cies of the federal government; boards, commisslons, and advisory groups; 7
intergovernmental organizations;—a ‘bibliography of books, periodicals, \
and instructional ‘materials; and a list of embassies in Washington, D C. -

l N
i Final Report on the Mid-America Program for Global Perspectives in Educa-. \\;
1, tion, A. Bloomington, Ind.: - Social Studies Development Center, \
S 1979. ~ED 168 937. MFO1/PCO5. Also available from Mid-America
H Program, Indiana University, 513 N, Park Ave., Bloomington, IN 47405
' ($6.00) . . . K

This report traces the origins of the Mid-America Program for Global
Perspectives in Education (MAP), describes its accomplishments, and
assesses its impact. This report comprises five chapters. Chapter 1

B

reviews conditions that made MAP necessary: growing global interdepend- —
ence, significant growth in population and technology, and developments ,%
*in educational programs in the early 1970s which emphasized study of - =~
other cultures, world affairs, and international education. Chaptetr 2
describes origins of the MAP program, its goals and organizational set- :
ting, initial/activities, contacts and linkages, joint ventures at state I
and national levels, reciprocal affiliations between MAP and other
organizations, MAP's teacher-associate program, work with graduate stu-
L , dents, and communication network. Chapter 3 provides a chronological
b T view of MAP-activities in each of five states (Indiana, Illinois, Michi-
: gan, Kentucky, and Ohio) during the years 1975-78. Chapter 4 reviews 1




YRR
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!

®
and summarizes a self-evalua?ion of MAP performed in 1978. Chapter 5 is
a summary of an outside evaluaticm of MAP conducted in Januaty 1978 by
the Ipdiana$Center for Evaluation. Appendices list major MAP publica-
tions and identify requestsifor MAP materials by individual states and
foreign countries. . -' ’ :

~

"Free Classroom Materials on Energy." Social Education 43, no. 6 . .\
(October 1979), pp. 449:455. EJ 208 589. v c T

This article describes {15 instructional packets developed by the \
National Science Teachers Assodiation to present a wide range of activi= !
ties encouraging elementary and secondary students' participation while\\\ ‘
introducing basic energy comcepts. Title, grade level, annotations for ' C
each packet, and ordering information are included. .

\ .
"Qlobal Concerns and Your Ciurriculum." International Understanding at
| School 35 (1978), pp. 3+7. EJ 197 076.” R ‘ T

_ 'This is a description -and evaluation of a global.education workshop
,helq at United Nations headqharters in August 1977. The purpose of the
~work§hop was to introduce educators and administrators at UNESCO-

assotiated. schools to innovative approaches /and methbds' for teaching .
about. global concerns and tbe work of thg/United Naticns system. :

-4

|
Graham, -Duncan. "Attitudinal Change of a Radical Sort." Independent
School 40, no. 1 (October 1980), pp. 33-37. "EJ 234 941, -

‘The author maintains tﬁat the "interrelationship -of knowledge
through transdisciplinary stugies" is vital to bringing a global perspec-
tive into U.S. schools. He suggests a need for faculty education, inter-

national exchange, civic education, and appropriate courses, activities, .

and materials in order to improve our international studies education. //
v N » *. . . -

Hanvey, Robert G. Possibilities for. International/Global Education: A / .

Report. New York: Global Perspectives in Education and Institute
“For International Education, 1979..-ED--174 529. MFOL/PCO2.

To provide an overview of the objectives, practices, and\needs of
international/global education programs in elementary and secondary )
schools, this repcrt investigated four areas--successful international/ : :
global programs, curriculum opportunities, teacher commitment, ang oppor- .
tunities in nonsthool education. Information is based on approxim tely
150 unstructured telephone interviews with educators and consultants, in -
social studies, foreign languages, and science;j school administrators; :
journalists; museum Qirectors;‘and personnel in state economic develop-
ment -agencies. The: paper is presented in two major sectioms. Section 1
presents programs and outlines opportunities for program development.

Major observations are that current programs are often directed by - -7
teachers in spite of. local disinterest or hostility and are generally .
not of particular interest to parents and administrators. Opportunities :
for program improvement are Seen in such areas as using audiovisual : ;
materials to increase student interest, encouraging teacher cooperation - IS
in developing a core curriculum in global studies, and promoting inter- ) /"
disciplinary studies with a global focus. Section 2 gives recommenda-
“tions which include opening lines of communication between ‘teachers, '
> /o A
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. components of law-related and moral education. .

_of spe¢ialists and the intreductitn of intercultural education experi-
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L L : - :
documenting international/global programs, sponsoring a national confer-
ence on international/global education, and developing international

- ‘ »
e i

Hickman, Hhtteﬂ ﬂ., and Roy A. Price. “"Global "Awareness and Major Con-
cepts." Social Studies 71, no. 5 (September/October 1980), pp. 208- :
211. EJ 235 205. - . 4

The authors explain the relewvance of_a global “approach for social . N
studies, identify ways-in which, teachers-can cooperate to bring a global ' i
perspective. to social studies, and list major global concepts, including
interdependence, interrelatedness, use of resources, international mone-
tary systems, environmental deterioration, technological change, and
modernization and development. - . ) .o

w

Hoopes, David S. Inteércultural Education. Bloomington, Ind.: Phi DelJa -
Kappa Educational Foundation, 1980. ED 187 626. MFOl. PC not
available from EDRS; order from Phi Delta Kappa, Eighth and Union,

" Box 789, Bloomington, IN 47402 ($0.75). s

_ This ,document discusses current- goals, problems, priorities, zad
curricular approaches to intercultural education. Traditionallv, inter- Jf
national education looked at the world in segments. It stressnd gather-— g
ing information about separate cultures and. analysis of power relation-
ships. Now, however, the concept of a global society is emerging. One
recent event that made people realize that the world is interdependent
was the oil gpbétgo. In order to understand why the Arabs behaved as
they did we had to find ways to see the world from their perspeciive.
The -ability to project oneself into the mind of another is a critical
skill.which'intetcultdral education must teach to help people move from
the local or microculture to the national or macroculture. to the global
culture. Broadly speaking, the aim of intercultural educatfon is to
prepare students to cope with global interdependence and cultaral plural-
ism. Problems facing intercultural education include deeply embedded
assumptions about cultural values and resistance from some segments of- - :
educational leadership. Priorities in the-field include the development ;

o

ence iuto teacher-training courses and reseavch. Some classroom cur-
ricular approaches ncw fccus on world issues, global concepts, cultural
and value awareness, and experiential learning. -

Internationziize Your School: A Handbook. Boston: National Association ,

\ of Independern: ,Schools, 1977. ED 137 209. MFQl. PC not available

‘ from EDRS; order frnm National Association of Independient Schools,
4 Liberty Square, Boston, MA 02109 ($2700). - .

This handbook provides information to assist elementary and secon-
dary schoals in becoming more international in their approach to and in
the content of their curriculum. It is directed to teachers and stu- ’
dents as well as administrators. An initial section sumnarizes 113/
responses tc a questionnaire mziled to members of the National Associa-
tion of Independent Schools in. 1976.  Results ipdicate’ that many are
interested in international/global education, but few presently use an ;
international curriculum in any specific subject. In a section directed ’ !
toward students interested in study abroad, there are eight questions to
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considgé and a list of 25 international proéréus. The.desc:iptioﬁs . ~

include. grade level, length of program, type of schedule, and participat- ' -;;N

ing ~coulitries. A section ‘for teachers discusses the philosophy and ] ik

methodology of global studies. Model frameworks for developing curricu-
lum units are presented. Frameworks are .provided for;five topics on the
historical dimension of global ¢studies, 'planetary env. ronment, futurist-
fcs, conflict xesolution, and global population and resources. The handsx
book concludes with a directory of 43 organizational resources such as’
American Friends Service Committee, Institute for World Order, and Office
‘of Intercultural Education. These organizations sponsor programs, pub- -
lish curriculum materials, and encourage cooperation among schools and

nations. . ) . it

. King, David C. "Are We Meeting the Challenge?" Intercom 96/97 (February

y

1980), pp. 13-15. EJ 222 5784 . -

- The adthor reviews educational responses to accelerating world

dents' knowledge about major world events but also with their ability. to N
see from a global perspective and to cope with the uncertainties and
frustrations of the future. , -
> - : . T —— - - .
King, David C.,.et al. YEducation With a Global Perspective: Avenues
for Change." Intercom 84/85 (November 1976), pp. 9-31. ' EJ 147 265.

This article discusses educatioﬂal needs in a rapidly changing world
and -suggests some ideas .for development of education with a global per- :

~

tively in the world system are discussed.

KinL, David C. "A Globdl Perspective in american Education: Programs in
' Action." Intercom 9€/97 (February 1980), pp. 25-42. EJ 222 576.

ey

These brief articles discugs global education with reference to
local educational initiatives and needs, new textbooks, instructional

materials, and resources. Inservice prograqg,-university programs, and , .

a global education project curriculum for elementary and secondary
schools are also describéd. ‘

King, David C.: "Global Perspectives in Education: Queétioné People Ask."
Intercom $6/97 (February 1980), pp. 43-61. EJ 222 575. ‘

King discusses 20 questions commonly asked when educators express a
need for a global approach in education. ‘Questions focus on defining
the term, relating it to the schools, its place in the curriculum, and
implementation procedures. . o/ - .
i R , o .

King, David C. Suggestigns for Curriculum Development 25>Interdependw
ence: Part A, K-3,.and Part B, 4-6. New York: Center for Global R
Perspectives; ‘Denver: Center for Teaching International Relations,

1976. ED 135 691. MFO01/PCO2. -

These topics and ideas for iﬁplementing global perspectives on
interrelatedness into the elementary social studies curriculum are .
intended for selective use by teachers. Their objectives are to help <

-change. He argues that educators must be concerned not only with stu- -

.spective. The goals of global é§ucation are identified, and specific .o
competencies which will improve people's chances of parti?ipating effec- C oy
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gtudents become .aware of global interdependence and the implications and’
-'problems, which accompany global interdependence. Section 1 presents
;;dg§83qu.ggtxi¢ﬁ;umﬂdgye1§pqent.Qp‘global interrelatedness for grades
k-3,  \Specific objectives and -a background discussion are followed by a-’
topic and. idea outline .of concepts, among them family life, peopleand
communities, «cities and city life, ‘and people and the edvironment. For
.. .. .each :topic,. questions and explanations are listed, teaching techniqueg
. are -suggested, .and. conclusions- are offered. Section 2 presents sugges=
. tions- for .curriculum development on the topic of interdependence for
. grades. 4=6. -Specific bbjegtivés and a background discussion are followed .
by .a. topic and idea outline,- as_in section l. -The six topics are tech-
. 3 g 2\ b : )
fiology, .€conomy, "comparing cultures or world regions, American history,
modern gociety, and envit&h@enta studies. Activities, key questions,
-and concepts for each~t091§-are_pr sented.

| K%qghorp; Jon -Rye. IhVehtggziggﬁTéacher Recommendations. Daytén, Ohio:

°““Char1es'F;AKettggiﬁg»FQﬁhdation,,1979;.-ED\173-246. MFOl. PC not
— . available from EDRS; order from Charles F. Kettering Foundation,
5335 Far Hills Ave:, Ddyton, OH 45429 (free).

An inventory to identify the actions, attitudes, and goals that a
school.staff feels are important in helping the school population become,
globally oriented is presented. Teachers rate their feelings--about
statements relevant to global. education on a 'scale of positive/neutral/

_negative. Section 1l is on adult actionms, attitdQes, and goals. Section

2 comprises statements on studeént actions, attitudes, and goals. Sec-

tion 3 provides space for teachers to add their own statements and out-
lines possible steps for achieving global awareness in the school com- B
o munity. i _ ‘ 3

-

Kinghorg, Joﬁ»Rye, and William P. Shaw. Handbook for Global Education: ;
: A Working Manual. ‘Daytonn'Ohio:,Charles F. Kettering Foundation, 3
gj“‘A—*'—‘*""““*'*—1977?~wED«150«0813w%Nox available.from-EDRS;.order from Charles F. :

Kettering Foundation, 5335 Far Hills Ave., Dayton, OH 45429 (one 5
copy free;,additional copies $4.00 each). !
‘This handbook gives‘step-yy-steb diﬁections for planning and con- “ﬁ{

ducting a fiVe-dax\workghop in the area of international or global educa-
tion, Although it\is designed for educators of K~12 students, the guide
can-be adapted for use by leaders of church or:other community organiza-
tions. The preface stresses that it is essential to have received work-
shop training before attempting to implement this program. The handbook
explains how to organize small working groups which develop '"wé agree"
- gtatements .of valués and ;goals. This group consensus approach stresses
the importance of setting clearly understood and attainable goals for
school or community groups who plan to implement programs of global
awareness. Workshop goals include becoming better acquainted with™par-
-7 ticipants, learning to respect others' values, experiencing group-
dynamics skills. and interdisciplinary group planning' skills, realizing
the impact of global issues on the community and individuals, and estab-
lishing a plan, for continued study and implementation of global educa-
“tion. Each chapter in the manual explains how to schedule each of the
five days during the workshop. s
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“.Konick, Marct: ;| "A Network qu/beveIOpment of Global Education.)

Indiana; Social Studies Quarterly 32, no. 2 (Fall 1979), pp. 1 L23.

E31213‘43r*1 N ’ ) : )

This atticlg provides a rationale for global studies at all levels
of education and| identifies varioys governmental agencies and private
organizations wh-hh,haye\develbped programs’ and/or materials on /global
education. - Recommended. also are teacher workshops on> global isgues and
involvement by @opmuqity- members in| global education igfogr s.

- ‘ i ] \
Layson, Elizabeth. “Around the World Fn Just One Day.' School Arts 79,
no. 3 (Novepber 1979), pp. 60-614 EJ 222 794, ‘

Lawson describes a échoolwidé project for grades 4-6 1n/;hich stu-
dents combined ,ociél studies, library research, art activities, music,
and dance to prerent'gn international festival.

Marker, Gerald W -QQlobal Educafi ﬂ:,An.Urgent Claim on‘ﬁhe Social
. Studies Curriculum.” Social ucation 41, no. 1 (January 1977),
PP 12-197 | EJ 152 -301. [_ ) ]

Poph}aéion, food, and energy;are discugsed here as \§fcerns that
warrant global qucaﬁlon. Five éftional views of global issues are,
presented .as choices for educat7-s to ‘uphold in curric%lum design.

Mehlinger, Howard D., et al. Global Studies for Amerﬂ%an Schools.

MFOl. PC hot available from EDRS; order from National Education

Washington, D.C.: National Education Association, 2?80. ED 183 456.

Association, 1201 16th St., |N.W., Washington, DC 20036 ($4.50).

This book provides a rationale for teaching global studies, offers
six model lessons, suggests how teachers can assess their own global

studies programs, and cites additignal resources for global studies. It° -

is presented in|four chapters.-—Chapter 1 states ‘the| rationale as the
need to devélop & global perspectivé in order to understand and function
effectively in the world today. Schpols have the priﬁary responsibility
Jfor this development. Chapter 2 offers six lessons éesigned for junior
high school student. which can be a apted for elementary or secondary
‘gtudents. Topics cover the relationship between huﬁan society and-the
natural environment, communication, benefits and problems of industri-
alization, ehéréﬁ, differing culturalilife styles,{and human rights.
Each lesson includes an introduction, gbjectives, suggested procedures,
" and student mate‘ials. Techniques include ;gadiné, discussion, role
play, research, g§imulation, debate, and gaming. Chapter 3 discusses.
> program evaluation and provides a checklist. It ;ﬁso discusses student
evaluation, offeffng suggestions for establishing objectives in four
areas: knowledgp, abilities, valuing, a d social/ participation. " The
final chapter lists selected resources fot global studies, citing gene-
_ ral publications, organizations, catalogs, guides, and dir@ctories.' It
: provideg_chécklist for helping teachers tb identify possible resources
i their own community and to evaluate materials for classroom use.
' .

Mitsakos, Charles L. "A Global Education Program Can Make a Difference."
Theory and Re eaJch in Social Education 6, no. 1 (March 1978), pE.
1-15. EJ 178 1559. J
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Mitsakos reviews an ‘evaluation of the "Family of Man" social studies ;
program for elementary global education and summarizes the rationale for .
the evaluation study, unique’ characteristics of the program, materials =

. and treatment groups, assessment "instruments, findings, and conclusions. Ph

Mitsakos, Charles L. "National Association of Elementary School Princi-
pals. Global Education Project. Evaluation Report.” ED 180 904.
MFOI/PCOZ ) . :

This report evaluates a global education project which was carried <‘
_out during the 1978-1979 school year by 18 teachers from six elementary %
schools in Virginia, ‘Maryland and. the District of Columbia. The proj- 3

. ect staff aimed at incorporating a- global education approach into social 3
" studies classes involving over.400 students in grades 1 through 6. This ?“g
study was undertaken -to assess. ‘the effect of the project on teacher 3
attitudes and teaching, behavior, the impact of a global education dimen- ;@

sion on student attitudes toward othér nations and other peoples, and Lt
the dégree of student ethnocentrism. Measurement instruments. used in "
pre- and post-tests ‘Were the Global uducation Attitude Scale (designed

to measure- ethnocentrism) and the Global Education Teaching/Learning -
Questionnaire (developed to gather data on global education teaching, oy
materials, and activities). Data were statistically analyzed. Findings
indicated that students did change their attitudes in a positive direc-
tion as a result of participating in the project and that teachers became
more interested in and spent more time teaching-about global topics. In
addition, students developed a significantly more coﬁprehensive view of
the United States along with a greater understanding of other nations
and other peoples. Conclusions are that a global education program can
make a difference and can be successfully integrated into an existing
social studies program.

- s
O T I LA T A

Morris, Donald N. "Global Education in Elementary Schools: Implications
- iior,Curriculmn_and_lnstruction ' _Social Education_41, no. 1 :
(January 1977), pp. 38-45. EJ 152 305.

This article discusses (1) how to introduce young children to global
concepts, (2) how to choose instructional materials that further global
concepts, and (3) how a child's viewpoint can gffect his or her percep-
tion of global concepts. , §

Morris, Donald N. Teaching About the Child and World Environment: 3
Elementary Teacher's Kit. New York: United Nations Children's
Fund, 1976. ED 130 927. MFOl. EC not available from EDRS; order
from School Services, U.S. Committee for UNICEF, 331 E. 38th St.,
New York, NY 10016 (Kit no. 5420, $2.50).

3

_Three environmental education units.relating environmental concerns
to elementary school students' own experiences are described in this
materials packet. Emphasis is on helping students become more sensitive
to the human and personal dimensions of environmental problems. Designed
to teach children about themselves and their air, water, and land
environments in an increasingly interdependent world, the units focus on -
such natural disasters as earthquakes, floods, weather upsets, pollu- ° i
tion, and scarcity of natural resources. Each unit specifies objectives,
materials, grade levels, and teaching procedures; supplies history
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briefs :of tela;eh materials; defines terms vhere necessary; and provides
a -sumiary and footnotes. Activities include gimulating an earthquake
.and- a symple~watetshed,.discussing environment-oriented articles from
the: newspaper, cutting out natural objects from construction paper,
testing for bacteria, making models of geographic areas, and listening
as the teacher reads stories. of natural disasters. Several articles
which appeared in UNICEF Néws and a wall sheet that are part of this kit
are available from the publisher .but are not included on the microfiche.

"Morris, Donald N. "Teaching Global Interdependence| in Elementary Social
Studies: 0ld Concept--New -Crisis." Social E&ucation 38, no. 7
(November/December 1974), pp. 672-677. EJ 106] 512.

Focusing on elementary education,‘thisvarticle examines some of the
pitfalls. found in textbooks dealing with global. interdependence. Sug-
gestions are made on how to avoid these mistakes and involve students in

- activities outside of the textbook.

Muller, Robert. "The Need for Global Education." International Under-
standing at School 35 (1978), pp. 9-11. EJ 197 077.

The author stresses the need to add moral and spiritual dimensions
to global education in order to counterbalance ‘the current accent on
material and intellectual achievement. He examines the role of the
United Nations in educational dévelopment around the world--specifically
in teaching about global problems, interdependency, alternative futures,
and international institutions.

Nathan, James A., and Richard C. Remy.\\"International Socialization:
Directions for Future Research." International Journal of Politi-
cal Education 1, no. 1 (September 1977), pp. 21-32. EJ 168 608.

This article addresses two questions regarding iaternational
socialization among children: Why is children's international political
learning inportant? What are central problems of interest for an inves-
tigator of international learning? Directions for future socialization

" are suggested.

‘Naylor, David T. "Enhancing Global Understanding:-A Call for Coopera-
tion." Paper presented at the annual meeting of the National Coun-
cil for the Social Studies, Houston, November 1978. ED 175 757.
MFO1/PCOL.

Naylor aigues that social studies education will improve if educa-
tors favoring global education and law-related education replace counter-
productive competition with mutual respect and cooperation. As two of
the many curricular approaches clamoring for a just share of elementary
and secondary school social studies programs, global education and law-
related education have much in common. For example, both are supported
by interest groups composed of educators and content experts, both

. became frequent course offerings in the wake of the "new" social studies,
and both stress reflective inquiry. Educators will- improve social
studies education if they use goals, competencies, and approaches common
to global education and law-related education as a basis for cooperation
in developing curriculum. Specific competencies relevant to both




—

approaches include perceiving individual involvement in a global society,
_.making décisions, making judgments, -and exercising influence. A frame-
-work. centered. on such concepts as power, justi¢e) liberty; property,
équality, authority, freedom, and responsibility wogld/be equally rele-~
.van;\to\la%gfelated education-and global education. | , .

0'Brien, iynnq, and William E. Pulliam. "Media and the Global Citizen."
_.Social Education 42, no. 7 (November/December 1978), pp. 624-29.

. The -authors review and evaluate media products from a variety of
disciplines which are intended to help students understand environmental
. probleéms from a global perspective. Products are organized into four
topic¢s: our place in the universe, our place in nature's system, when
systems break down, and reéstoring harmony iil earth's systems.

Piei, Joe, ‘“feggﬁipg About_Sctehce, Technology, and Society in the
Social -Studies.! Social Education 43, no. 6 (October 1979), pp.
446=-48. EJ 208‘588}“:’“ T I

‘This article presénts two elementary and two secondary teaching
strategies related to food and energy as global issues:- a survey of
energy use; an exercise about food, society, and technology; an energy
and water survey; and a discussion and experiments concerning food and
technology. .

Popkéwitz, Thomas S. "Global Education as a Slogan System." Curriculum

Inquiry 10, no. 3 (Fall 1980), pp. 303-316. EJ 234 l6l.

While applauding multiculturalism, the author of this article sug-
' gests that global education may serve as a pedagogical device for encour-
aging students to accept uncritically wvarious political acsumptions,
rules, and biases,

Report From the Mid-America Program, 1974-1978, A. Bloomington, Ind.:
Social Studies Development Center, 1979. ED-168 396. MFO1/PCO2.
Also available from Mid-America Program, Indiana University, 513 N.
> Park Ave.,gBloomington, IN 47405 (free). .

The Mid-America F{Pgram for Global Perspectives in Education (MAP)
was developed to prepare global curriculum materials, ‘hold- conferences
for teachers, cooperate with other educational agencies, and help educa-

tional programs adjust to realities of a fast-changing world: Initiated °

in 1974 with a grant from the Lilly Foundation to the Social Studies
Development Center (SSDC) at Indiana University, MAP focuysed on promot-
ing global education in Illinoisy Indiana, Kentucky, Michigan, and Ohio.
Iqitfal activities included a survey of social ‘studies teachers' needs,
preparation of a directory of resource persofinel, and planning meetings
with key. individuals in each of: the five states. Special efforts were
made to work with the people-in charge of social studies programs at the
state level. MAP's activities from January 1975 through December 1978
include data collection and dissemination, distribution of a.statement
of purpose; improved communications through newsletters, development of
teaching units, publication of papers aimed at clarifying goals of global
education,~attendance at state, regional, and national conferences, and

0
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_ publication of a resource bibliography. An. evaluation performed by the
Indiana Cénter for Evaluation. in January 1978 found that MAP's activi-

‘tiés::and: leadership were generally well regarded, but there was some

concern about MAP's ability to underStand local communities' needs.

Richardson, Robin. 'Learning in 'a World of Change: Methods and
¢ Approaches in the Classroom.' Prospects: Quarterly Review of
Education 9, no. 2 (1979), pp. 184-196. EJ 207 -14l. '

The " auther recommends that teachers usé a curriculum development
project (the World Studies Project) to help students increase their
. understanding of such global affairs as human rights, economic order,
disarmament, the world environment, and the law of the sea. -Activities
and objectives of the project are presented, and ordering information
for additional project activities and publications is included.

Ross, E. Lamar. "“Multicultural Education: Educating for World Citizen-
-ship."” Trends in Social Education 24, no. 1 (February 1977), pp.
5-10. EJ 168 577. . - ’ ’

This article points out that because mass communicatien and trans-—
portation. are bringing the world and all cultural groups into the per-
sonal experience of students, teachers must avoid misperceptions and
stereotypes when teaching students of diverse cultural backgrounds about
other cultures. :

Rowley, Anne. "International Education in the Year of the Cchild."
Georgia Social Science Journal 10, no. 3 (Fall 1979), pp. 8-9. EJ
213 453. -

Rowley emphasizes the need for global education within the social
studies curricula and identifies concepts which should be included.
Teaching methods and resources are suggested. . )

“

Ryan, Frank L. The Social Studies Sourcebook: Ideas for Teaching in the
Elementary and Middlé School. Boston: “Allyn and Bacon, 1980. ED
180 924. Not available from EDRS; order from Longwood Division,
Allyn and Bacon, 470 Atlantic Ave., Boston, MA.02210 ($14.95).

This book presents 477 classroom activity suggestions for elemen=
tary and middle-school teachers which reflect current social studies
instructional thinking. The objectives are -to promote greater under-
"standing of the instructional topics presented and to 2ncourage a com=
mitment to integrating current instructional trends into personal class-
room practices. The book is divided into four sections. Section 1
offers 198 suggestions for teaching social studies skills. Subcategories
covered, along with a rationale for each, are thinking processes; stu-
dent research; informational skills; maps, globes, and space utilization;
time and chronology; and listening. Section 2 gives 64 activity sugges-
tions encouraging ekamination of social studies concepts, including
rules, conflict, goods and services, learning, communication, and tech-
nology. Section 3 deals with 108 activities for such social studies
‘topics as career education, global education, environmental education,
human equality, school, and news and newspapers. Section 4 offers 19
activities relating to the affective/evaluative domain which focus on
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self-esteem .and. self-awareness. 'Each”sé¢§ion beging with a rationale
and ‘then lists. and descfibes varios teaghing suggestions, including
,;ggghipg.pto¢édurgg,.matgttalanee@gd\;anirexamples or illustrations. A
.subject cross-index of the sequentially numbered activities concludes
the ‘book. - ' -
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 _Schaeffler, Walter S. ”Igaghing for Global Understanding." Indiana
' Social Studies :Quarterly 32, no. 2 (Fall 1979), pp. 5-11. EJ 213

- 430,

. The.author explains why global education programs are needed at all -
educational levels. Reasons include international interdependence,
rapid. communication, and the likelihood that students will one day
travél to a foreign country.. Methods should involve mass media, commu-
nity resources; language study, .stress on intercultural sensitivity, and
the case-study method.
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"Science and Social Studies."” Science and Children 17, no. 4 (January
1980),. pp. 22-23. EJ 216 678. ‘
\E%amined here are teaching possibilities for developing learning

activities to satisfy ‘the objectives of global education. Included is a

1ist of materials to aid teachers in instilling a.sense of global aware-

ness in their students.

., Tashjian, Michi, et al. "Terra--A School's Veature Into Interdepend-
. ence." Independent School 38, no. 3 (February 1979), pp. 11-15.
\ EJ 207 536. ; *

To create a feeling of school unity and to reinforce the concept of
human interdependence, the teachers of Friends' Central School planned:
.Project Terra, a six-week school-wide activity. With the school viewed
as -a mythical planet, classes designed their own cultures and interacted
as nations. This article describes that project. -
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T * Wheeler, Ronald, and Mary L; Clifford. "Toward a Theory of Global. Educa-

- .tion." Social Studies 70, no. 4 (July/August 1979), pp. 186-89.

EJ 207 131. ’
\ '

The authors discuss global education from an attribution theory
- perspective. (Attribution describes the process in which inferences
> about human behavior are made.) The three stages of attribution proces-
sing--observation of the action, judgment of intention, and making a
dispositional attribution--aid in diagnosing the instructional situation

and in clarifying the teacher's role.
\ .

PrErr gy TN

Wicks, Raymond\E. "Global Educaticn: The Why and How of It." Keynote
address at ‘the anrial meeting of the Alabama Council for the Social
Studies, Mobile, December 1979. ED 183 487, MFO1/PCOL.

The theme of tpis address’ wag that the primary aim of global educa-
tion in the eleméntafy and secondary schools is to prepare students for (
responsible citizenship in a present and future global society. Global
education is based on\the, propositions that the exteifit of interdepend-
ence in the contemporary world is such that we can speak of a global
society, that students can be .educated for responsible participation in
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a glo}gal society, -and that the .schools. ‘have the responsibility for .
<educating ¢itizens. for this extended citizenship. ‘World interdependence o
be oues obvious«as decisions and actions by nations, nongovernmental L
age ncies, and individuals-increasingly affect everyone. A variety of ,.}
political -economic,>and -§ocial: units:characterize the global age. The iTﬁ
,media, the volume of wofld trade, foreign investments, the existence of : §
l“inational corporations, .and. the foreign . tourist trade also typify a ?%

e

g1o al’ world, The challenge to- the -gocial studies is_to develop in stu-

dents the- capacity ‘to: -perceive- and’ understand the soutcec of differences, ‘
to- identify long-term«and global .consequences of individual decisions, L
and to‘be sengitive to the' interests of others in a transnational and ;
‘transgenerational manner. Students must also develop the capacity to "
vperceive alternative responses to situations and learn the skills of

exercising influence in public affairs. Finally, the global education
program must be responsive 'to the changing cdnditions of the world.
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shall be without expense to CMIC.

3. REPE
Express permission to reproduce a copynighted document provided he-
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8. CHANG
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pay any invoice when due or to accept any shipment as ordered. CMIC
may without prgLudcce to other remedies defer any further shipments
until the default is corrécted. or cance! this Purchase Order
b No course of conduct nor any delay ofCMIC in exercising any nght he-
reunder shall waive any rights of CMIC or mod:fy this Agraement.
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This Agreement shall be construed to be between merchants Any question
concerning its validty. construction, or performance, shali be governed by
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SOURCES OF INFTRMATION AND MATERIALS FOR TEACHERS AND STUDENTS .

‘Many of the régional, national, and international organizations-
that ‘focus on educa fon or on cne or more global issues offer resources
X and sérvices that can be useful in teaching about such issues. The
available materials range from actual student activities and _readings to
background information that can be used 'by teachers to en ance their own
knowledge or to construct their own units of study. The gservices offered
include resource collections, teacher-tfaining workshops, and consulting
services to schools and- school districts. Some organizations that can ‘
,.provide.assistanceixo41ntermediate-gfade_;nd middle-school teachers who
want to deal with global issues are listed below, along with very $rief
general descriptions of the types of ?esourqes they offer. For detailed
information, please contact the individual organizations; all offer free

brochures or catalegs describing their materials and services.

Association for Childhood Education-International, 3615 Wisconsin Ave.
NW, Washington, DC 20016 (202/363-6963). . Portfolios of resources

for teachers.

Associﬁﬁibn for Supervision and Curriculum ﬁevélopment,>225 N. Washington
St., Alexandria, VA 22314 (703/549-9110). Resources for- teachers
and supervisors.

Center for Conflict Res&lution, 731 State St., Madison, WI 53703
(608/255-0479) . = Bibliographies of resources (free), newsletter,
- -workshops—for—teachers.._.. _ . _ . . _ '
Center for International Programs and Comparative Studies, Cultural
Education Center, New York State Education Department, Albany, NY

12230 (518/474-5801). Services and materials for teachers, espec-
ially in (but not limited to) New York State.

Center for Peace and Conflict Studies, 5229 Cass Ave., Detroit, MI 48202
(313/577<3453 or 577-3468)., Resources for teachers, publicaticas
for children on human rights.

Center for Teaching International Relations, ~University of Denver,
Denver, CO 80208 (303/753-3106 ) Resources for teachers, classroom

materials.
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N Center for Wbiid_ggucatjaﬁ,'CQLnge of Education .and Social Services,
b A~ - 229--:Waterman,- University of Vermont, Burlington, VT 05405 ' C

% ) -(892/656:2030).»WOrkéhdpé and consultation services for teachers in L
Vermont . , ‘ I - ¥ T

ERIC 'Clearinghouse for Social Studies/Social Science Education, 855 : 1?
Broadway, Boulder, .CO 80302 (303/492-8434). 'Reference sheets - Y

© T (free) _computer searches of tbe ERIC system and other data bases. { -

;o Global Elucation Assoclates, 552 Park Ave; East Orange, NJ 07017 : N
= ~(221/675-1409). Workshops for teachers, publications. N

- Global Learning, 40. S. Fullerton Ave., Montclair, NJ 07042 o
N e ﬁ (201/783-7616) . Teacher-traiuing workshops, resource library. :

‘o 1obal Perspectives in Education, 218 E. 18th St. New York, NY 10003

A (212/475-0850) -+ ~Resdurces; for teachers, directory of organizational ST
rg;ourgeq, school service program, classroom activities, other i
publications. ’ ; C o

» ‘ ; e
. Institite for Peace and Justice, 2913 Loﬁust St., St. Louis, MO 63103
NI (314/533-4445) . Resources: for teachers and students. %

e - »
(4

e N <

Institute for World Order; 777 United Nations Plazé:‘New York, NY i0017
. (212/575-5840) . Directory of organizntional resources and materials
-~ for teaching about peace and conflict resolution (free), curriculum -

* ‘guide, other publications.. _. . T
', Joint{ Council for Economic Education, 1212 Ave. of the Americas, New .
; . {ork, NY 10017 (212/582-5150). Resources for teachers and stu- .
oo . d?qts. . .{ ) } .-
) Mid-America Program for Global Perspectives in Education, 5¥§/N. Park, ] ) ~j;
i Indiana University, Bloomington, IN « 47405 (812/337-3838) . Resources ,
and rarvices for teachers in the M%dwest.' . '

?y' Nétgqpai Council for the Social Studies, 3615 Wisconsin Ave. WW,
PO w;dpington. DC 20016 (202/966-7840) .  Resources for teachers.

. Na;iopél Education Associatfon, 1201r1§th St. NW, Washington, DC 20036
' (202/833-4000). Resources and services for teachers. f §

/

Overseas {Devélopment Council, 1717 Massachusetts Ave. W, Suite 501, \
Washington, DC 20036.(202/234-§701). Background' resources for ‘
teachers. — g ' .

é;ﬁ Population, Reference Bureau, 1337 Comnecticut Ave. NW, Washington, DC :
0 20036' (202/785-4664) . Background materials for teaching about
| _ b

5 world resources..

i Social Science Education Consortium, 855 Broadway, Boulder, ch 80302 - :
; (303/492-8154) ., Resources for itudents and teachers. i

5 Social Studies School Service, 10,000 Culver Blvd., P.O. Box 802, Culver — f—-— .
; City, CA 90230 (213/839-2436). Print and nonprint materials for - ' -
students -and teachers. . (This commercial book jobber distributes ’ it
materials developed by a wide variety of publishers and organiza- ;g

tioas.) - o
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i ' United Nations Association of the U.S,A., 300 E. 42nd St., New York, NY
N 100;7* (212/697-3232). ...School service program, bibliographies,
| ’ ’ newsletter, workéhops and’ matetia}s/ fo: teachers.
L U.S. Committee /for UNICEF, 331 E. 38th St., Wew York, NY 10016
‘ ® (212/686-5522) School service prcgram, workshops and resources.
- o . for teachets. classroom activity kits. .
World Future Society, 4916 St. Elmo Ave., Washington, DC 20014
; (301/656-8274) Wotkshops for teachers, publications, book service/. ]
e World Without War‘ Council 175 Fifth Ave., 21st Floor, New York, NY
: | ‘ 10010 (212/674-2085). Publications, workshops, and materials for
) ‘ teaching:about peace and bonflict resolution. ‘
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L . l4a. Big Mac
P 14b. Big Mac
P l4c. Big Mac
. l4d. Big .Mac
v l4e. Big Mdc
R 14£.-Big Mac
s l4g. Big Mac
3 14h. Big Mac
Yo 14i. Big Mac
: 14j. Big Mac

Fd

Around
Around
Around
Around
Around
Around
Around
Around
Around

Around’
. 1Ak Where Did This

the
the
the
the
the
the
the
the
the
the

S 6§a. Globingo (Activity 1)

a. The All-American Kid, Version 1 (Activity 3)
. 3b, The -All-American Kid, Version 2 (Activity 3) .
- 3c. Sources of Ideas and Producrs (Activity 3)

! 4a. Map of Continental United States (Activity 4)
oL +5a. ‘Our Shrinking -World (Activity 5)

World

Horild

World

‘World

World
World
World
World
World
Worl.

~s'rimENT HANDOUTS

i 7a; Peanutty States of America (Activity )] R
- . 7b.” They Say "Nuts" to Peaput Butter Crunch (Activity 7) : :
) 7c. . Peanut Production in Selected Nations, 1980-1981 (Activity 7) - L

- 7d. Where in tRe World are the Peanuts? (Activity 7) -
. 3 7e. Herbie the Health Nut's Healthy Recipes (Activity 7 . SRR ;

\ 8a. Ambassador Cards (Activity 8) .
8b. Sources of Petroleum Imports (Activity 8)

9a. Fili 'er Up (Actdyity 9) -
_9b. Fill 'er Up Worksheet (ActIthy~9)
w  9c. Bus and Subway Fares Atound the World'(Activity 9)

-10a. Corporations Around tée’World (Activity 10)

e . Ila. International Road Signs (Activity 11)
e, Llb. Rules and Messages (Activity. 11)

- 12a." What Are the Rights of. a Child’ (Activity 12)
By 12b. U.N. Declaration on the Rights of, -the Child (Activity 12)

B — I3at'Where~in“the~uorld Is This?-(Activity 13) .
R 13b. Where in the World Is This? Worksheet .(Activity 13) ,

(Activity- 14)

(Activity 14) o
(Activity 14) |
(Activity 14)

(Activity 14)

(Activity 14)

(Activity 14)
(Activity 14) ~
(Activity 14)

“(Activity 14)
Ad Come From? (Activity 14)
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-—Our young American wakes up in the morning, throws back the covers, é
and gets out of bed. He puts on his slippers and joes into t;L bathroom, Eé
vhere he washes with sgoa; and water. Returning to nis bedroom| he takes ;
off his pajamas and stLrts to dress for school. He looks out Ais window E
and sees that the, weather is cdld and rainyL so he picks out clothing that :
wi}l keep_hio warm. Downsrairs iqlthe kitehen, he eats a bowl of cereal
and. drinks a glass of milk.. He runs upstairs again to brush his teeth. .
Then he puts. on his jacket and cap, picks hp his books and papers, and 'é

heads out the door to the bus stop. / -
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THE ALL-AMERICAN KID, VERSION 2 -
P N

Our young American wakes up in the morning in a warm bed (built

fr&ﬁ a design going back to the ancient Middle East which was ﬁodified
in northern Europe before being exported to‘America). He throws back
tﬁe sheet (made of cottdn, first grown ané domesticated in India):and
blanket (made of wool from sheep first tamed and herded in the Midéie
East, probably in what is now Iraq). Wearing his favorite pajamas (like
those still worn in the hot tropical climates of India), he puts on his
slippers (much like the moccasins used by Indians of the eastern United
States and Canada) and goes into the bathroom (a more-recent development
of our European ancestors), where he wa§hes with soap (invented by the
ancient Gauls of present-day France, lightly scented with perfume first
used in the Near East). Returning to his be&room, he removes his cloth-
ing from the back .f a chair (the same type found in Southern Europe)
and starts to dress for schliool. He puts on his clothes (much like those
originally used by nomadic tribes of central Asia) and shoes (made from
skins -‘tanned by a process invented in ancient Egypt). At breakfast, he
eats a bowl of cereal.(made from grains first groﬁn in the Middle East--
oa.s, wheat, bran, or éofh first domesticated by Indians of the South-
west United States and Mexico) and drinks a glass of milk (from cows
first domesticated in the Middle East). He runs upstairs again to brush
his teeth. Then he puts on his jacket (made of wool from the Middle

'Easf) and cap (invented in central Asia), picks up ' his books and papers

(first developed in ancient China). and heads for the bus stop.
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SOURCES OF IDEAS AND PRODUCTS
A

Idea/Product

Bed
Sheet
Blanket
Pajamas
Slippers
Bathroom
Soap
Chair
Clothing -
Shoes
Cereal
Milk
Jacket
Cap

Paper

~
*

Original Source
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Randout 5a
OUR: SHRINKING WORLD

As the speed of transportation increases and travel time
relative size of the world continues to shrink. -

% Uor Ay bk - st b AL h e Wil T

.

v LAty A e e

«

1750: The best average speed of
‘horse-drawn coaches on land
and sailing ships at sea
-was approximately 10 miles
per hour. C

oo B Fe s SISO s

4~

PR RN S A PEOT Y
~

o

N

1850: Steam locomotives averaged
65 mph, while steamships
averaged 36 mph.

1950: Propeiler-driven aircraft
averaged 300-400 mph.

1980: Jet passenger aircraft
averaged 500-700 mph.

e

2000: The next étep in transpor-
tation systems (7).
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Handout 7b
THEY ‘SAY 'NUTS' TO PEANUT BUTTER CRUNCH

Byabana Parsons .
Denver Post Staff Writer ’

.
»i

-

; Peanut butter is on people's lips these days instead of the roofs
of their mouths where 1t belongs. And theys are talking about it as a

° long-lost friend,
A peanut shortage has caused major cutbacks in peanut butter pro-

LR TR

et e AN

- N

‘ duction. That means grocery shelves either are empty or the peanut ‘but- i

L
~

[N

ter in stock costs much more than last year. ! -
"Mother Nature decided we: were all getting too fat, so we had a '

drought last year," said a.buyer for one supermarket chain. Because

Y

demand greatly exceeds supply, an 18-ounce jar of a popular brand now . - \

o sells fori§2.21, compared with $1.42 last September. That's up 55 per- 3§
‘ , cent in four mogkhs. . T _ . :
B o Nancy Shaw has tﬁree teenagers; and they must have their peanut . C
butter. "Is he a peanut butter lover?" she asked Tuesday as she shopped —
with her 18-year-old son, Brian. 'How do you thirk he got to be that 5
size?" S ;
Brian, S5-foot~ll and 195 pounds, confessed he likes peanut butte%&

"I told him I think he likes peanut butter more than he likes girls,"

1

Mrs . Shaw said. .

o Why is the"gooey stuff so revered? "The spreadability is beauti- ;
N ful," Mrs. "Shaw said. "It can tear the bread, but if you put margarine
‘. .or butter on the bread it deesn't stick to the roof of your mouth or
tear the bread as badly."”

i ‘ . The great thing about peanut butter, she said is that you can do so
much with it. She had a. cousin who mixed it with the chopped liver

.

jnstead of chicken fat, just to cut down on the oil. .

’

. Reprinted 'from the February 4, 1981 issue of the Denver Post, by
° permission of Dana Parsons and the Denver Post.
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! "Take my word for it as a mother of three teenagers. Take séme e
fbread and put some peanut butter on it and elice a banana on it, Taste
‘it. You'll like it." |
Linda Yakush doesn't need to be ‘sold on the marvels of peanut but- o3
ter.f She recently moved from Seattle, and when she couldn't get the

brand she wented in Denvér, she had a friend's husband bring her a

. 6pound tub of it from Seattle.
v "I really missed that peanut huttezlj/);e said. : i

"When you want peanut butter, you want peanut butter,” she said

flatly.' "There's nothing else that quite hits the spot. T iike to dip—

3

P T T A T | S L R P LI R

s

R

weeradomed o

carrots in it."

Xy £y deriehs

William Emerich has a different tale of woe. "I'm in the peanut
end of it," he said glumly.

C Nk

a0 e

As president of Consolidated Brokerage Ltd., Emerich buys raw pea-‘
nuts in the shell and sells them to wholesalers. Last August, they were
39 cents a pound. "Now they're $1.50, if you can find them."

"What's so terrific about peanuts is that other nuts have been high:-

priced for years. Peanuts have had increases, but nowhere near as sub-
stantial as other nuts. ] ‘
"Because of inflation, people had been sitting home, watching TV -
and they were eating peanuts. It's very very low-priced ertertainment.
Now-all of a sudden, they don't have peanuts to eat. This is hard for
them to believe." - ; .
To Emerich, the loss is more than a business setback. '"There's
- .something about our American society that when you go to a sporting
. event or you're sitting home, you reach for a handful of peanuts. It
doesn't cost that much, ‘they've got protei: and they're very healthful.
Now, they're not there to reach for." ' . °
Safeway Stores spokesman John Shepherd said his company's stores
are receiving less than half their usual shipment of peanut butter. e
"We've had calls'from custo;ers, blaming the peanut butter situa-
tion on Jimmy Carter," he said. "I'm not sure what the logic is--it }
escapes me. Some think he's behind it and they're obviously'joking. ’ ‘{

Others” are not." . ‘ , .
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The only relief in. sight for peanut butter 1overs is from foreign
imports, -which would be ironic, because America is one of the few peanut-
growing countries that eats peanut butter, said Perry Ross, president of

1

* the’ National Peanut Council. “e . ' 3
From its creation ‘in- the late 18903 by an obscure St. Louis doctor,: i

who gave it to his infirm and invaLid patients, to the modern day,-pea-

-~

nut butter has occupied a special place in American life, Russ said.

© . ¢

"By many, many surveys, when a child picks his favorite sandwich,

inevitably it's going to be peanut butter," Russ said. ) N

Mothers like it because two peanut butter sandwiches and a glass of

milk fills 83 percent of a growing child's daily protein needs, Russ .

Q:aid . 2 -
And moms and kids”like it for another reason, he added. "A 6-year-

old can make his own' peanut butter sandwicnn, Give him some bologna and

s

he can tear it before he makes the sandwich. But he can spread the oL

—

N g ek mr o wnitar

1

&

- peanut,bdtter." . )
And perhap. most important, as Mrs. Shaw said, "The family that
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eats peanut butter together sticks together."
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4 : Handout 7¢

°PEANUT  PROBUCTION IN SELECTED NATIONS, 1980-1981

(in 1,000 metric ‘tona)

United States 1,042
Argentina 422
Italy 2 . c\\\;
. Greece 10 )
) éhiga . T 3,200
*India 6,000
Indonesia 700
‘ Egypt 34 -
" Sudan . 800
N Ans?ralia 50

’

¢

Prac

Agric ltur 1 Service, January 1981), p. 17.

7c-1

o
QW

$ Data excerpted from Foreign Agricultural Circular, Oilseeds and

(Washington, D.C.: U.S. Department of Agriculture, Foreign

~ o~




‘ ) ] Handout 7d 1 R - S
' ‘WHERE IN THE WORLD ARE THE PEANUTS? - — T .. T
- "
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_ Handout .7e - - .
. HERBIE THE HEALTH mé”umm RECIPES
. Bugs in Bed — ‘ , S V-i Bt
s Wash celery stalks and cut into 3-inch sticks. Stuff each stick with s
2 : _ creamy peanut butter and top gith raisins. A )
C b . N Lo -‘-
e . i . e
o Nature's Munch . . . :.’
. H . Lo
e Combine 1 cup sunflower seeds Wwith 1l cup peanuts () cup dry roasted’and N
Is cup cocktail) and 1 cup raisins (% cup light and Y'cup dark). ;
. . - ]

o

;” Peanuﬂgj}Cheese Spread

b <

P - ' % ups (8 ounces} 2 tablespoons chopped. . .-l )
7. ‘. shredded Cheddar cheese pimiedto )
« ) jlﬁgup.(é ounces): - 1 tablespoon minced .
%hredded Swigs cheese green onion-
Y cup chopped cocktail’ 1 tablespoon prepared
o " peanuts mustard

/

s cup mayonnaise or
; salad dressing /
T In a bowl combine cheeses ‘dnd peanuts. Mix together mq&onnaise, pimiento, -
0 . green onion and mustard. Stir into cheese mixture. Use as a spread on ryé
or whole wheat bread. May be grilled or broiled open-face. )
Makes 1 3/4 cups.

Bt e - ~-

!
Homemade Peanut Butter . .o

7/ 77 7 "In the container of a blender put 1 cup of freshly roasted or salted

2;,Q‘ peanuts aud -1lls tablespoons of peanut oilei§lend the mixture until it
KR . -is smooth. Gradually ‘add, witn the blendér turned on, ancther ks

tablespoons of oil or 'enough to make the peanut butter -the prop«r
consistency. Add ! teaspoon of salt if the peanuts are unsalted.

e e -
d > -

Lo ‘ Last-Minutie’ Salad . - . -
. “g Peel bananas, allowing one whole banana for each person. Cut in half
S lengthwise. . .Dip- in—Yteion juice and put two sections together with

%,j" a mixture of peanut butter .and raisins. Cut crosswise. Dip each half
o : in mayodnaise thinned' with lemon juice to coat. -Then roll in chopped ™
peanuts. -Place 2 halves on lettuce and serve with a dollop of mayonnaise

and a cherry.
!
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Handout 8a

"AMBASSADOR CARDS
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This card introduces

Ambassador for Libya
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N Ambassador for United Arab
! Emirates

* This card introduces
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Ambassador for Venezuela
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’This card introduces;
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Ambassador for Ecuador

&

This card introduces

<

Ambassador for Iraq

v

'Thig card introduces
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card introduces

Ambassador for Qatar

{

This card introduces
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Ambassador for Trinidad/Tobago

A |

This card introduces . .
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Ambassador for the Virgin Islands
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Amﬁassador for Western Europe

4.

This card introduces
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Ambassador for Angola
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Ambassador.fbr The USSR (Russia)

\

This card introduces
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megssadot for other Middle
< East countries '
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Ambassador for other Western o
Hemisphere countries *
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Ambassador for other Eastern
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Handout 8b ‘ e - :
e T SOPRCES OF U Ssd?ETROLEUM }gPORTS :
o - (in nearest thousands of barrels per day) ,q
OPEC Nations . Non-OPEC Natdons °-
€ Algeria 487, - The .Bahamas > 85 Lo : ;
A Indonesia 341% Canada ) 435 S

Tran 9 Mexico . - 536

P Libya . 547 Netherlands/Antilles 221
z;} ' ' Nigeria ' 863 ~ Pyerto Rico 7 79 ﬂé
‘Sdudi Arabia” 1,255 Trinidad/Tobago ’ 179 °. ’
t - Venezuela 433 Virgin Islands 379 ° o
i : Others o 119¢ Others 625 7
\ Ecuador " Westcrtn Europe ¥
f- Iraq ) Angola i
5; Gabon USSR (Russia) e
4 ) \) * . . *
s 7 Kuwait T . Rumania o~ ;
, ) Qatar Non-0PEC Arab countries ‘
%;// BN o b Other Western Hemisphere ;
N/ h v -
R . . countries .
o - Other qugb}n Hemisphere ' :
- > - . . countries ;
o ‘?otal OPEC imports 4,054 Y _ Total non-OPEC imports 2,589 C f

. .~

Total> oil imports in thousands of .barrels per déy: 6,643 (6.6 million barrels) -

[

- .7 -

° N
~

Source° Monthly:ﬁﬁerg& Review, January 1981, pp. 27, 32-33.
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, T Canapk T
AN . . §$.95 per gallon
[ \iCar moder T - -

AR - Y ——" S -

“Miles per gallon-
" Miles tra&ele& per full tank

/

‘ $1.00 per gallon
Caf model '

T o - -
UNITED ARAB EMIRATES -

Miles per gallon _ - ;o

Hiies traveled per full tank -

o Cost
K\‘ .
T o\

O

—

.

H

2] . \
ALGERIA \
$1.05 per gallaon V

Car 'foodel

Mi 1‘e~s per gallon

Hilee; traveled per full tank .

R T
USSR (RUSSIA)

$1.14. per gallon
Car model

o ‘.Ml les per gae 1lon

Miles traveled per full tank .

©6 INOpUBH




A
e - - PR SAUD‘\I.:@.A»mA
) $.31 per. gallon

;éqi\qogel

X * Miles per gallon

o

, VENEZUELA |
. $.35 per gallon

Car wodel ° ke

Miles per gallon

- Cost

o

! Miles traveled per full tank
v *

%)
‘ MEXICC

$.53 per gallon
Car model

'tniles per gallon

'Miles traveled per full tank

$.57
Car model

KUWAIT
per gallon

Miles\per gallon
A .

o

Miles traveled per full tank

i ¥4, TId
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- $1.44 per gallon /

Car ‘model_

‘Miles .per. gallon i
niles i:raveled per /t'ull tank

e TER b b AN eRro- - -t
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. IRAN
, * . $1.50 per gallon
Car wodel L.

~

* ML les per. .gallon )

-

O T

[2)
JORDAN
$1.60 per gallon '

E

" Ca¥ model

~—-..Miles per qallc»:\t T
nlles traveled ~full-tank

AN

; 2
s . ARGENTINA
$1.60 per gallon
Car, lnodt:l )

*

Miles per gallon
Miles traveled per full tank
Cost
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CHINA
$2.10 per gallon . N

2
POLAND
C$2. 05 per gallon - -

e P D e, s
L b wrsd, T Swwt v

i
v

'('.‘\a'r ‘model ) Car wmodel

\ uues per qallon . S

[T

Miles per ga lon

3

Hlles traveled per full" tank Miles t_z;a[ eled per full tank

. Coggt

idl 33, 111X
6 Jnopueq:

&)
WEST GERMANY
$2.60 per gallon

(=)
NIGERIA
"§2. 30" per gallon-

Car model Car model

Miles per gallon Miles per gallon

Miles traveled p‘;r fqll tank
Cost- - |

Miles traveled per full tank -

Cost *
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Car wmodel

2
AUSTRALIA
$1.78 per gallon

Miles par gallon

Cost

" Miles traveled per full tank

\

imm model

O)—

!

%ﬂaxsv
$1.80 per gallon

Miles per gallon

Miles traveled per full tank

¢

7]
i CHILE

$1.85 per gallon

Car model

Miles per gallon

Cost

Miles traveled per full tank

=)
SRI LANKA
$1.95 per gallon

Car moiel

Miles per gallon

Miles traveled per full tank

Cost
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“SPAIN
~ - --—-$3,00-per-gaklon-
Car wodel

‘Miles per gallon B
'.M_ﬂ,éswtlraveled pér full tank _.
Cost

23 ,
ISRAEL_-

. '$3.00 pér gallon
Car model

Miles per Qan@n:;

Miles traveled per full tank

Cost ‘

300 s g

ITALY
‘ $3.40 per gallqp'w'.
Car model r Y

Miles per qaﬁon

-~

Miles traveled per full tank

- - ’ C.

. —

L84
ICELAND
$3.50 per gallon

Car model

Miles per gallon

Miles traveled per full tank

'
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$2. 80 pet qallon-i

\Hlles ‘per- gm

. Miles g:taiiel

rer full tank\

Al

ALY

L ade
SR AN, 0.

[y
4

4
x:
§
K
w3
N1
3
-
‘3

Car model

g T

SR
UNLTED -KINGDOM- )
$2.80 per g‘allqp' -

Miles per .gallél
Miles traveled per
Cost

o st BN &l

Full ‘tank

A“‘\ -

s

\ ) -
N

Car model

[2)
SOUTH AFRICA ,
'$2.89 per -gallon

-Cost

‘Miles per gallon”

Hiles traveled per full tank
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e
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o

¥6 INOPUeH
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P £ £ TRy

/
Tdn:Ha

Car model

$3.00 per gallon

Miles per gallon

Cost/

Miles travelﬁ per full tank
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EGY PT
. $ 71 per gallon

3

IR T

Car model- 4
Miles peglgqllon

mm\‘les traveled per full tank

Cost .-

IRAQ
$.75 per gallon

Car no

Miles pex qallon

Miles traveled per full ta\#

wCOSt
£®)

Car nodel

A .
INDONESIA:
$.90 per gallon

Hiles per qallon

Cost

»

Miles traveled per full tank

) iIBYAf
" $.95 per gallon
Car model ” -

Miles per qallon :

1nxles *raveled per full tank

Cost




.......

P
"FRANCE
o $2.70 per gallon
Carwodel . - - '

PR S

‘ il T
Miles per gallon <]
iles per ¢ ,

: -Hiles. traveled per full tank
- Cost™ ‘
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- $2.70 per .gallon

Car" model . e .
e peismie
Miles traveled per‘_fulvl‘ i:anlé L
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JAPAN
. . $2.79 per gallon
Car.wmodel . .

A ,_HLlesHRe.r, gallon

Miles traveled per full tank . _

O ——_ Cost

. ’ " \

‘9 S — ;;L—T“_T"“gj;_““ -

R pyOR- S R R
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BRAZIL
) $2.80: per gallon
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Ce Directione. Use the information on -the car data eardé to answer

the foIlowing questions. . ./
-_M,M,W-l.-q Which car can‘g 't/he farthe /sf on a full tank of gas (ten gal- :

kS
3
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i
PRs
3
5
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i
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§
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-

lons)? Hov “Rany-miles-can it go? T .
[
2 Which: car would 80.. the .ghortest distance on a fulI tank of gas?

JosTh

How far could it go? ST SR
R PPy Of all the: different combinations of cars and countries, which

- Muld allow you “to drive 100 miles for the least amount’ qf money? .

- - .

. "
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Handout 9c T
BUS AND -SUBWAY FARES: AROUND' THE WORLD IN 1981
(in U.S. dollar equivalents) .
‘Cairo, Egypt $.03 o T
Mexico City, Mexico .04 .
° :Moscow, USSR (Russia) .07 ’
" Istanbul, Turkey ‘ a0 . 7 -
Rome, Iialy . o .Iﬁnggg;m;id}subwai
Tel Ain, Israel < .17 ' s
” Rio -de }anEiro,.Brazil . .20
}" . . London, England - . '.27 bus, .44 subway -
S 3ohanq?sburg, South Africa’ - " 31 P
Sydney, Australia , .31 .0
o Tokyo, Japan - \ l T .52 bus, .40 subway
: - Ffaggfurt;_ﬁ;st Germany .62
%P R§ris, France .75
g‘ : Boston;, - USA ~.25'bus, .50 subway " T
.. ,NewoOrleanss USA " - : 40
i; . \Honolulu, USA : .50 . aa
ﬁ:j; .7 .Minneapolis, USA L, .50 . ‘
L% Y Chieagoy USA. T . .60
i ¥ L. Los Angeles, USA © 65
&, . , New York City, USA ©L75 .
2}4; . ) .- ‘ o .
.. . i N Y .
3%§ 2
) "\ IS

Source: Geo, June 1981, p. 150, Note: Where fares vary according
to distance and time of day, the minimum cost is shown. The complete .
+ 1ist’in Geo is much_ longer; for this activity, only fares for cities
-in the countries mentioned in the first part of the activity were selected.
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e . . CORPORATIONS AROUND %THE WORLD
Directionr Working as. a group; write .down the type of product

\

LR etk TR %
T

that: you associate -with- each brand name and then guess where (in which-

- ,c'pqqtgy). ‘the ~company«=s 'heqdqua‘rters is-located.

o . ’Btana ‘Name - . .Productfs‘z ’ Country .
. . Shell \ B

St A P ¥t

““Bagkin=Robbins: -5 - SESEL
-‘ ° ) ) é‘
fg(w . Nestle ) L ' —-
Bayer S . _ —
< *Michelin — -

Pepsodent

L . Timex

Lipton

i : . -

i Sony . . -

Boc Magnavox o

. ~—

‘Bic

Bantam

. N

- Stouffer

Fonoo - 'American-Motors

et Progresso .

s"-.. N , 1
o Adidas

L
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Handout llb‘.w N S
. RuLES: AND MESSAGES ‘ n
o ‘ : s
Directlonq.. ‘Make a sign illusttating an everyday rule or’ message
rwhi Lch: could be understood by people all over the world, tegatdless of
; Z‘what‘langt.\agerthtzy—speak. «Some .examples. of rules and messages atak

l,‘.‘

prqvidgq be}ow, ‘or you can make up a message of your own.

’ ’

Ii. 'To be: served in this restaurant, you must wear a shitt and shoes.

“~—§~i w«No eating-or.drinkingﬁin _this: store.mﬂw

3. Keep off thé*ﬁrass., e,
4. Don't. pick the: flowets. - - ' ;
5. Don't feed -the animals. oL T

6. Pedestrians must stay off the bike path.
7. No pets allowed. » ;

8. Mo ‘gum chewing. _ . . .

9. Mo littéting. :

10. Return empty bottles here. = ‘ f

11. No children admitted without "an adult. ¥ T - ?é

12, No swimming. - ' ~ . f;
’ ' o

13. No ice skating. - -
14, No roller gkating or skateboarding.

L wsnFl

15. Danger! Thin ice. % :
16.' Danger! Pothole ahead. ,§
17. Quiet, please. ° . . :

18. Danger! Bridge out ‘ahead..

~

]
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‘ BandoutNIZb
- . U, N. DECLARATION ON THE RIGHTS OF THE CHILD

- ) . M ’ /

3

T e -~—-“<‘.—«mm~-‘.v—« Sp———

- -

“The. right ‘t0o’ adequate nutrition and ‘
" medical .care; ' -

Thefright ‘to- full opportunity for play and .
T recreation. “ o e

The'rigbr“towé”néme and nationality.
The rigbtﬁto,sbecial eare. if- handicapped. . /ﬁ

) The ‘right to be among .the first to receive
-relief 1n times of disaster. .

'The right to be a useful member of ‘society ) T
and to develop 1ndividua1 abilities. -

The right to be brought up in a spirit of
’ .peace. and universal brotherhood.

The right to enjoy these rights. regardless
" of race, color, sex, religion; national——_
or social origin. . é
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BESTCOPYAVARABLE * ~
"7’ BIG:MAC"AROUND. THE WORLD )
T @
- McDohald's world famous hamburgers
. are now in Ireland. You'll find us at :
9/10 Gratfton Street; Dublin 2. : . . ;
Sowhenyou'rein Dublin,lookusup 3
.and enjoy.our100% pure beet hamburgers, - -
world famous french Iries and triple-thick
‘ . * " shakes. For.quality, service,
§

cleanliness.and value, you.can'tbeat
McDonald's - anywhere in the world.
Open'seven daysa week.
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McDona'Ts Batates Frites **
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Donald’s

VAL GOSTAR

DA DIFERENGA.
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Mik Shekes

Sundass

Leove ¢ comide gostoss
do McDonslid's.
Com amba'agam

espaciat patc visgem, €46,
levar uma dakcinsa ialaicho
paea 0 escridrio cu pare
cosa Rapudamente. v
McOonalt's serve pare vock
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o) +'WHERE' DID THIS AD COME FROM?

£

R

N

Directions: Each of the ten McDonald's. ads in Handouts 15a-15j is
from‘a different &ity or country. ’Next to the.letter code below for each

~handout, write the name of the place .that you,think it came from.
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